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3 which they should be learned, ar, T.ne 
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:0M' .SHMENTS : Fift\ -rcent or more of the responding teacher- , 
id-;a^-ed that they p? "T' rmed all of the 97 task^ listed in their 
role as DEC dvsc-s. Fifty percs- - or more of the assistant state supervisors, 
local super- -zors, and teacher educ- ors indicated that teacher-coordinators should 
perform ai: -asks in their- role . advisors. • The extent to which the tasks 
should be a=veloDec varied among the tasks. The major locations at which, tne tasks 
should bfe learned -were the pre.-ser ice program and in-service program. Instruc- 
tional- modules were developed "for each cluster, o* tasks that included objectives, 
learning activities, instructional materials, anc evaluat4on instruments. 

EVALUATION 



i.,ni.«r^.xv..,. All respondents were asked to complete an evaluation instrument. 
Responses to each item were in agreement with the overall survey process. Phase 
II of this project cal^s for a ^eld test of all instructional modules. 

CONCLUSIONS AND RECOMMENDATIONS : The task survey intiicated that over half of the 
high school Distributive Education coordinators believe that in their role as 
advisors, they perform each of the 97. tasks to some degree. Also, the assistant 
state supervisors, local supervisors, and teacher educators believe that each of 
the 97 tasks should be performed. The degree of agreement varies. The extent to 
which the task^are perfonned also varies. Each of the 97 tasks merits inclusion 
in teacher education, either in the pre-service prograr or through in-service 
activities. It is recommended that the modules be fieid tested at the four (univer- 
sities in Virginia offering Distributive Teacher Education. The modules should be 
used at the in-service and pre-service levefls of teacher education. A thorough 
in-service program s-hould be conducted througKout Virginia using .these. modules. 
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A Competency-Based In-Service Training Program 
for Distributive. Education Coordinators, 
J on Their Role as DECA Chapter Advisors 

PROBLEM AREA 
IntrpdHCtion and Rationale of the Study 

Tte Distributive Education Clubs of America (DECA) ir rnsidered to 
be an integral part of the total Distributive Education p-zcrair. For , 
DECA to be used as arv integral part, the Distributive- Edu :icc teacher- 
coQrdinator who serves as 'the local DECA chapter advisor -l^ aevelop 
the professional competencies needed to ^be proficient in i" s area. The 
importance of this issue is recognized in the five year :mi clement plan 
for the Distributive Education Service in the Virginia -.ats Zepartment 
of Educatioa. Specifically, by September 15, 1980, al" approved JJistrib- 
utive Education teacher education programs in Virgin"-" . wi . -nclude 
ifistructibrr in the effective organization and operatior of ~ECA, Furthe' - 
more, it is recognized that these teacher education ir.^-.iti ons have 
responsibility for the improvement, of teacher-coordinators -.hroughoti^ 
the Comonwealth. Therefore, a competency-based in-servtce - "iningJ? 
program for Dis-tributive Education teacher-coordinators on "elr role 
as DECA chapter advisors is needea tor m& teacher educators to fulfill- 
their respons,ibil ittes. 

Ah important question for Di^ributive Education is: What competen- 
cies must an individual posstfs be-'ore the person should be considered 
prepared for entry intq^ti}/ teachi-g profession of Distributive Education? 
The^rofessional competency area dealing. with advis^^a student youth < 
organization has been identified as an important part of the secondary 



Distributive'Educ.at-: ;eacher-coordinator's responsibil ity^ Therefore, 
the specific cdmpe-rr^-r— needed hy a secondary PECA chapter advisor and 
a me'thoti for develc:*nt ihese competencies appears to- ber needed. 

The first steo - mplementing- a competency-based.. teacher education 

i ' ^ ' ' • • . 

program is/the iden-^-'^^catipn of 'competencies o Cooper et al . .(1972) 

^ — * . . , ' \ ' ' 

stated that, the sptfc:f- cation of teapheir competencies iS the- mq^f. crucial 
aspect of designing a competency-basecl^acher education program. Ammer- 
man and Pratzner ('977), having studied ci/rtriculum systems, such as com- 
petency-based teacrter education, explain^th^t:-^^- 

The intent of the "systemVis^-to aid developers^ and 
planner- of occupational currifculums in their effonts 
0,0 (1 letermtne the, task perforlnance content jobs 
.for vih zr. students are to be prepared, , and (2) select 
from a large bjody'of verified job content that which 
is mos^ important for training consideration,. The . ' 

system lar'gely depends upon task da-ta , obtained by 
survey questionnaires from' persorvs closest to, and. 
\ most knowledgeable about actual performance and it^ 
*^ requirements, (p. 7) . 

The Interstate Distributive Education Curriculum Consbrtium (IDECC),. 
of which Virginia 1s a member state, adapted the Ammerman^nd Pratzner 
(1977) procedures for use in Distributive Education competency-based 
instruction. The IDECC procedures manual ((Afi-l 1 iams, Berns, and Sipos, 
1978) identified ten sequential steps for conducting occupational sur- 
veys, including . - ^ 

. Step 0 
Step 2 
• Step 3 
Step 4 
' step 5 
Step 6 



Determine Occupational Scope 
Develop Task Statements 
Construct Task Lists 
Determirtfe Needed Task Information 
.Determine Needed Respondent Information 
Design Task Survey Questionr\fiires 



step 7r AdmiYiis-ter Task^urvey Questionnaires 

Step 8: Process Task Survey' Data - ^ , 

Step 9: Develop Competency Sta'tements ' 

Step 10: Evaluate Competency Statements: 
♦ ^ ^ 

The procedures uised in this study were, based upon the- procedures identi- 
fied^by Williams, Berns, and Sipos (1978). 

One of the earliest studies designed to identify competencies needed 
by vocational youth group advisors was conducted by Cotrpll et alo (1972) 
at the Ohio State Univers't^r In his study, Cotrell identified twenty- 
nine competencies related to stydent vocational occupational organizar 
tions. Based upon these studies, -the Center' for Vocational Education 
at the Ohio State University developed a series of six Performance-Based 
Teacher Education Hodules for teacher education use in the preparation i 
of vocational student organization advisors. » ^ 

DeVaughan (1974) conducted a study to determine the competencies ^ 
needed by vocational and technical education teachers in Oklahoma. 
DeVaughan reported the following findings related to youth groups: 
(1) Aiy teachers* administrators, advisory council members, professional 
personnel development council members, curriculum staff members and 
students rated all Items in the area of student vocational organizations 
important or higher; (2) :A11 student groups rated the competency "help 
Students plan a meeting for and organize a student vocational organiza- 
- tlon" as being very important. 

In 1975, as part of his doctoral research, Steven Corbin 'formulated, 
via a consensus of thirty selected leaders in Distributive Education, 
goals ."and objectives for the High School Division of the Distributive 



Education Clubs of America. The goals, as prioritized, are as follows: 

1. Develop' Leadership Characteristics. > . ' ' 

2. ^ Develop Self -Confidence and/or) Self-Acceptance. 

' ' . . ^ i 

3. Develop a Greater Understanding of .Our Free, Competitive 

Enterprise System. • . ' 

• • • ■ • ■ 

4. Further Develop Occupational Competencies Needed for Careers 
iivMarketing, Merchandising, and Managemento 

^5. Develop High Ethical Standards in Personal and Business 

Relationships. - ^ . / 

6. Develop Effective Interpersonal Relationships. % 

7. Develop a Greater Awareness. of , Career Opportunities in 
Marketing and Distribution. ' . 

8. Develops Greater Proficiency in Coimiunication. ' * 

9. - Devel^Gpe/ter Appreciation of the Responsibilities of 

Citizenshipo . ' ' ^ 

10. Develop a Healthy, Competitive Spirit. 

lie' Develop Social and Business Etiquette. 

12. Participate in-^Planned Social Activities, / 
This study built upon previous research. The procedures identified 
by Williams, Berns, and Sipos (1978)- and the goals identified by Corbin 
(1975),- specifically, were used as the basis of this study. 

r ^tatemeqt of the Problem 
The problem of the §tudy was to identify tasks' performed by Distrib 
utive Education teacher-coordinators in their role asl^DECA chapter 
advisors. Furtheilmore, the study was to identify competencies needed 
by teacher-coordloators to perform these tasks.- Also, the study was to 
determine at which learning location the Competencies should be taught. 
These tasks and competencies served as the basis for the development of 




training modules for use in in-service education of Distributive Educa- 
ticirr teacher-coordinators in Virginia, Furthermore, these modules could 
be used in pre-service teacher education programs at the four univer- 
sities providing Distributive Education teacher education. 

More specifically, the foil owi.ng questions were considered in the 

■-■-/>■ ... 
process of identifying relevant tasks: . • . ^ 

' ' 1. ■ Wffat are. the tasks performed by Distributive Education teacher- 

. coordinators in their role as DEC A chapter advisors as perceived 

by Distributive Education. teacher-Coordinators in Virginia? 

2, What are the tasks that should be performed by Distributive . 

rducatibn te'acher-cpordinators in their role as DECA chapter 

advisors as perceived.V the Distributive Education assistant ■ 

f 

state supervisors, local supervisors, and teacher educators in 
Vj.rginia? 

3". What differences exist between identification of tasks performed 
as? perceived by the teacher-coordinators and desired tasks to 
be performed as pero^ed by the assistant state supervisors, 
local supervisors, and teacher educators? • 

4. To Whjt extent are these identified tasks performed by teacher- 
coordinators in their role as. DECA chapter advisors as perceived 

• by Distrii)utive Education teacher-coordinators in Virginia? 

5. At what learning location should the compttencies needed to 
' perform these identified Ubkb be taught as perceived by assis- 
tant state supervisors, local supc visors, and teacher educators? 

6. To what level of proticiccy .ho,.N the competencies needed to 



perform these tasks be .i^ I opeJ.' 
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Goals and Objectives 
This project sought to accomplish the following objectives: 
* 1, The identification and validation of the tasks performed 
by Distributive Education teacher-coordinators in the 
role df 8ECA chapter advisors. / . ^ * 

2. - ^The development of the competencies njk^ded to perform 

the ident^ied tasks into instructiori'^1 objettives, 

3. The development of instructional modules based upon the 

« * ■ ' ■ * 
/ ^ objectives for use in in-service and pre-service ^ 

'.Distributive Education teacher education, 

PROCEDURES " 
Development of Task Statements 

A review of the literature was made to ascertain existing information 
relating- to the ro-le of the DECA chapter advisor and tasks performed in 
that role. Each time a task, competency, or objective appeared in the lit- 
erature which indicated competence cbncerned with advising ar^/ocational 
youth organization, the statement .was recorded on a 3" by 5" card and filed 
under one" of the twelve .goals of DECA identified by , the Corb\n study (1975) 

A panel of experts was identified to assis^n the development of 
the task statements. The panel of experts included a \eadaer educator 
from Virginia Commonweal iii Un i vers Uy, an dSbi^icmt state supervisor of 
Distributive Education^ a ^ast high school ofricer and pres"^ manager^ 
of a retail , store, a secondary -xjhapter advisor, a DECA Board of Trustees 
member, a DECA Policy and Planning Cunu.iittee member, and the project 
directors. This panel met on NovemUei lb. ly/9 at Virginia polytechnic , 
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Institute and State University, Blacksbi/rg, Virginia. Pur^os^s of the ' ' 
meeting were to explain *the project to thte panel members, explain their 
participatipn tn the project, and. discuss J ssues related to the project. 
The panel members^ were then asked to individually review the task state- 
ments written previously' and to determine: ' • ' 

(1) whether or not the task sta-tement was' indeed a task, ^ ■ 
""^v' (2). wl;iether pr.not the statement' was clear, ' . V ' 

(3) whetherKnr not aVl tasks were listed. ^ 
The experts were askeil\to revise the task statements accordingly and to: 
provide additional task s,tatemeots not disclosed through. thfe review of 
the literature process. (See Appendix A for Inst);MJctqons to Consultants.) 
The comments of the panel members were studied ,and a, fist of 97 revised ' 
task statements was completed for use in the queS4uiliwi|iire. (See"Appen- . 
dix B for final task instrument.) " 

Determination of the Needed Task Infortnation 
Adcordifl^to Williams, Berns, and'Slpos (1978), three types of task 
infonrtatiOT are needed in order to make decisions concerning task rele- 
vancy and appropriateness of training content, in^&luding critical ness, 
comprehensiveness, and timeliness. Task relevancy data for this study 
were provided** by three types of task information, including: 

1. ^^ the extent that tffe task is performed by Distributive 

Education teacher-coordinators in their role as DECA 
Achapter advisors (asked of each teacher-coordinator 
^ surveyed), 

2. whether or nut the tasK :ahoui<i uc pei rormed by Ulstnbu- 
tive Education teacher -coordii. ( o - in tt>cir i\>le a:^ 
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DECA chapter advisors (asked of each assistant state 
supervisor, local supervis'or,. and teacher educator), 
3, at what learning location the task should be taught 
(asked of each assistant state supervisor, local 
Supervisor, and teacher educator). 

Extent That the Task. Is Performed by Distributive Education Teacher- 
itoordinators in Their Role as DECA Chapter Advisors 

To gain Information concerning this type of task information, the 
following question- was asked of teacher-coordinators on the survey 
instrument: "How much dp you consider each task to be a part of your 
role as a DECA chapter advisor?" This question was answered by circling 
a value between zero and seven according to the following rating scale: 

0 - Definitely not a task performed in n\y role as a DECA 

cJiapter advisor 

1 - Under unusual circumstances may be a minpr part of 

fny role as a DECA chapter advisor 



2 
3 



A substantial part ot no' roic a:, a DtCA chapter 
advisdr 



7 - IK most significant pa. i or is\y ...\^ aS a utcA chapLer 
advisor. 



"minor" and "substantial" pa— s of the rOle. Similarly,' -ne ratings 
of "5" and "6" represented 1r :ermedicte levels between "substant,ial " 
and "most significant" parts of the role of the DKA cha^^ter advisor 
(Williams, Berns, and Sipos, 1978). 



Desired Task Performance 



Assistant sta^elfSilpervisors, locjal supervisors, and teacher educa- 
^ tors were asked to 'idfentify those, tasiks which should be performed by 
Distributive Education teacher^coordinators in their role as DECA chapter 
advisors and which tasks should not lie performed I'n the role of advisor. 
To gain this information, the folldwingdirection was given to those com- 
pleting the questionnaire: "Check a[il tasks which you bel ieve .should be 
performed by teacher-coordinators iq their role as chapter advisors." 

Learning Location 

The assistant state supervisor^, local supervisors, and teacher 
educators were also asked where each task that the respondent believed 
should ie performed by tedcher-coordindioti In their role as DECA chapter 
advtsors should be learned, iiie fdllowing rating scale was used: 

U - Undergraduate, pre .civice university teacher education 
program 

M - Master program at a university 
P - Post-master's program at a university 
I In-service workshop/module 
0 Other (please specify) 

N - Nowhere 7 there is nothi..y of any real :>(ib:> i ancc that needs 
to be learned about the activity 
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Appendix C gives the comp ete directions given to teactier-coordina- 
tors, assistant state super :ors, local supervis6rs, and teacher edu- 
cators. ^. ^ 

Determination of ^Needed Respondent Background Information 

The project directors developed background questionnaires which 
would' serve as a medium for collect^'ng information on specif ic< charac- 
teristics of the respondents'. The following information was gathered 
from the teacher-coordinators qpmpleting the instrument: 

1. ^ex " « ' . 

J^r-H ^ars of teaching experience in Distributive Education 

3. , Whether the respondent was certified to teach Distributive 

Education based upon completion of the requirements in an 
undergraduate Distributive Teacher Education program or a 
'Slimmer certification program 

4. University from which the teacher-coordinator completed 

V 

Distributive Education courses^ for certification 

5. Educational background 

6o Whether or not the respunderu Wd:^ a member of Collegiate 

DE€A in coil eye 
7o Number of teachci coord ur^ tor- \\\ me respondenL^b sthool 
8» Total nuiuoer :T Liistribur- ve Education hig: c^chool student:. 

In the r es^or ifeMt*s :schoo 

Whether, o- nr . the responUtiit "-\k thuc Lh^ following state 
ment reflected ii i:. /fierce ^ ^ef i \ laiL>n to DECA's role in 
the ulstributive Euucdtion uroc^drii; 
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DECA should be co-curricutar in that it shoul^prb- 
vide opportunities, to further develop competencies 
normally learned in, the classroom and on the job and*\ 
should, furthermor^, provide opportunities to acquire 
additional competencies, such as leadership and social 
skills. (Crawford, 1967, p. 24) . 

Itm 9 above was asked in order to determine whether or not this philo- 
phy of DECA was still a basis for the use of DECA in the instri^ctional 
program. , - 

The following information 'was gathered. from the assistant itate 
supervisors, local supervisors, artd teather educators completing the 
instrument: ' i 

1 . Sex 

2. Years of experience in Distributive Education 

3. Educational background - 

4. Years of experience as a high school Distributive Education 
teacher-coordinator / 

5. Number of years since the reiipondent had been a high school 
Distributive Educdtion tedcher-coord jnator - 

6. Whether or not the rebpundtjtil fell that the statement 
Identified in item y above reflected his/her belief - 
in relation tu Dlla'. rule \\\ the Dutributive LduCd- 
tion progrdin. 

Appendix D provides thi^ i^^^.j.^. .linut.i. t>a. KjiunnJ v^^lci» L lonna I r e drid 

the assistant state :>up^r v i:.or. Iov^qI \^<}t , and ledcher educator 

background questionhdi r e 
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* Pi Tat Stu.dy • ^ . 

' A pilot study was conducted during, which a sample of teacher-coordi- 
natorSi graduate students, and the panel of experts completed the instru- 
ments and reviewed them to- Hetermine if: 

lo the cover Tetter was adequate and would elicit a response 
,2o). the instructions were clear and readily understood 

3o the format of the instruments was clear and easily completed k 

4. the evaluation form was adequate. 
Also, the pilot study participants were asked to time themselves so that 
the project directors could indicate on the final cover letters the 
approximate number of minutes that It would take a respondent to complete 
the instrument. Pilot test materials may be found in Appendix E. 

Upon completion of the pa lot test, the project directors made the 
necessary revisions on the cover letters, instructions, questionnaires, 
and Evaluation forms « 

Popul ation and ^dniiijc 

Persons involved v/ith the ViryliHa Distributive hJucaLion secondary 
program who did not participate in Uie panel uf cApef li, leacfier educa- 
tion advisory eOtSnittee, or pilat - Lud; act1viLic::> :>ervea ds the population 
for this project i specifically, sccunda. y DisLriUiLivc hdiicaLion teacher- 
coordinators, assistant state supc. 5 local i»uf>cr . i^t^r ^ , and leache^ 
educators. For comparison ^>urpu^cja, the h^P^'* l^»» ^o^^ divided Into 
two groups; teacher-coor dinuiui i» and (he leadership leam (k-umposed of 
ass is tan c state siipervTSQt^. , loL.a» v » ;>ut s , ui.j t cadi. educators) . 

A rdridOm sdrnple of icu.Kcr ..in.^i wa J. ...i. tiom Lhc It^/b 
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Direc ^ry of Virginia Distributive Education Personnel supplied by tne 
Virg a Department of EAucationo A sampling procedure wai ed to 
determne the number of Distributive Education teacher-coord* zz 
suryeyo All 'Distributive Education ass)starit state superviste^^ioc 
supervisors,^ .and teacher educators Ijstfed In the Directory ^^^p ginia 
Distributive* Education Personnel were surveyed o ^ 

Four weeks after the initial mailing, a folldw-up letter was sent to 
those teacher-coordinators not responding. The letter in Appendix F 
ms sent requesting their response. If a non-respondent had lost the 
original instrument,"^ that teacher-coordinator was asked to complete and 
return a form requestinc another copy. Five such forms were returned 
an >jc ^na^l copies were immediately mailed to them. (See Aopendix Fo) 

- for low-up of non- respondents was conducted by teephone to deter- 
mine whether or not a^ifference existed between responses of respondents 
anc non-respondents o No significant differences were foundo 



Col lec Huii o r the Data 
Teacher-coor'-ina^ors were mallpd the following items: 
1. :.over le::ter (see Appendix (i) 
2o ~eacher-:oordin£::or dlrectioi»:^ (see Appendix H) 
3o ^eacher-^coordinc :or background questionnaire (see Appendix I) 
4c ask statement sting and sca}e .(see Appendix B) 
So Evaluation form ,bee Appendix J). 
^^As^^stant state supervisors, local :iuper v uors, and teacher educators 
w^re sent the followirg 'Lcm:*: ' 
1. Cover letter (see App<?.. i. 
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1.' Supervisor/ teacher educator ^>rections (-sef^ Appendix ; 

3. ' Supervisor/ teacher educator backcround questionnaire see \ 
ADoendix L) ^ ^ ' 

4o Task statement listing and ?ca' - '(see Append-ix L)^ > • 

• • 5. Evaluation form (see. Appendix :\ 

Survey ihstruiperits were color coded, such that the teacner-coordina- 

£or instrument^was yellow and J:he leadership team instrument was green. 

Each instrument "was numerically coded sc that non^respondent fo11ow-up' 

procedures could be carried outo Responses from^he baplCgmind question- 



\ 



rtaires and task listings were key punched onto computeV dafa c»ds for 
analysis purposeso ' 

Analysis Procedures 

Data were collected and analyzed for us^ as a basis for the develop- 
ment of modules. These modules are to. serve tre purpose of nstructional 
materials for comperency-based in-s'ervice trai-^mg of Distri::utive Eauca- 
tion teacher-coordinators n^heir role as DECr chapter advisor^.o 

The Task Inventory S/steni (Tl:i) was used to analyze the datao As 
explained by Williams, Barns, and Sipos (1978), the tiS consist: of four 
programs which are -ILhUF, SVcALh. TABLES, and LEVEL, Mead, Essex and . 
Ammerman (19//) describes thebe. progrdms as follows: 

4 

1. FILhUP . read:! raw daU cards/scans for inconsistencie: , 
checks ror cdrd sequencing errors, and builds a raw :icta 
tdpe file (MASTER) 

iVCPat, I cavJa Lhe i^A;:.iLM mi., .aiculat^ zht :jummd'ry deb 
criptlvc valu..:> foi each L;j:ik Gdch questlon dnd creates 
a summary vahic tape fll, (SVrllt). 
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3. TABLES , reads t\\e SVFILE and prints dara summary tables , 

4. LEVEL y selects relevant tasks., ' ; 

Williams, Berns., and Sipos (197^) describe a two-sLrge selection 
process for determining whi(^ tasks -warrant training. The first stage- 
rejects any task -based on > the following 'criteria: 

lo Less than 15% of the leadership team members claifli the 
teachei&coordinators should perform the task in their ;. 
role as DECA advisors \ 
?o A mean score of ess than 0o75 by the teacher-cdordina- v 
tors describing iow significant a part^'of their role 
as DECA adv(isori the task is on a scale of 0-7<, 
The second stage identified tasks as unimportant for training if 
tkifity had both a moderately low significant rating anc aMnoderate'^y low 
training percentage. This stage computed prediction .oefficients for 
th^vtasks remaining from the first stage. This W£S calculated with 
(a) the extent of significance data and (b) learning 'ocation data in 
the following prediction equdLlon: 

Y - 1.90 i u t)J (niecar -^ignif' ance rating) * j,0: {% citing 

trainir:: :^ location) 

(Anmeiniidn and EsseXt, 197/, p. 24) 

The ia5k;> luui .oMrialned we\ e important for some type of inclusion 

tn training. ncaL, the uroce:>s had d meLhod for determining the level 

of task development to bti accompi istied In training. Using the predicted 

« 

Y values, for eacfi Ldsk^ U wa:> placed ui\ a :^ca\e of 0 through 7 Indicating 
Uie level of devc i opme/n ♦ur Uic (a^k ifii:. leveling is presented in 
figure 1. * ' 



NoTuk 
0«v«lopm«nt 



. Ability to 
Do tn« TUH 
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V«ry Hlih 

mttMSidU/ul 
Pirformaniet 
of th« TMk 

V 



UEVELS of task DEVEtOPMENT 



(cofrtapondlng to posslbU valuM of y co«fflct«nti| 
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I • No Training of Task | 
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Attantlon Only to 
Non-Parformanoa— 
Talk liiiMi 



Incraating Attention In Training to 
Parf ormanoa Spaad« Accuracy, and/ 
or EMballanc* of Talk Ability 



No Davalopmant 
- of Spaad or 

Accuracy 



Figure I A ^cdle wiilch ideiiiinc:> the levels of task development 
(Ammerman and Pratzher, 1977» Volume 4. p. 30). 
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The teacher-coordinator background questionnaire and the supervisor/ 
teacher educatclr background questionnaire, provided descriptive dataP Fre- 
quency counts/were supplied by' use of the Statistical/ Analysis^System 

(SAs).. * r ^ 



/ * ' Development of Instructional Modules 

- ■* .I* 

Upon-cori^etion of the analysis,' the task statements were clusterdJT''.^ 
into relevant topics. These topics would serve as the basis for module 
developmento One module was developed per topiCo 

t The task statements were used as the basis for the d/velopment of 
competencies and instructional objectives. *A synthesized statement was 
written from two or* more related task statements and was used as the 
terminal performance objective of the module. Each task statement within 
a module was used as an enabling objective. Therefore, the competencies 
needed' to perform the tasks were included in the terminal performance ' • 
objective and enabling objectives. 

Also, upon completton of the analysis which indicated the percep- . • 
tions of the ds:>l;:>tant itoLe superviborb, local supervisors, and teacher 
educator^ of Distlributive tJucation In Virginia toward the learning loca- 
tions appropriate for the Jcvclupmeiit uf each tdsk, the task was identified 
as to the site at whuh 1* rshuuljl be leaincj, pre-service or in-service. 
This information was Inv-luded in each inoduJe/ 

The items to be included \\\ the modules wci c jni tial ly Identified by 
the project dir actor;-. Al:»o, Lb*, fonnat of the modules was developed. 
These items and fonnai were p.c:iCMLed to tbe teacfier ^ducation advisory 

^Uinmlttee toV :i\jyge:iM m- u..d vwuani-ulu llic final llSL of ilciii^i Lo be 
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/ . - 

9 

''included in each module was completed based upon recommendations of the 
advisory committee.' Also, the format of the modules • was finalized and 
reflects the^^commendations of the advisory committee. 

- The modules were 'wfi^ten by the project directors. These field 
test versions of the module? were supplied to each» of the four teacher 
education ins titutrans' in Virginia.' The field test is to be completed^ 
during the seconb phase of this project. Revisions will be .made teased 
upon findings of .this field test. The final modules win be print^ and 
diss^inated upon completion of the second phase of the project. 

RESULTS AND ACCOMPLISHMENTS 
Extent of Task Performance and Relevance 
' Data in Table 1 reveal that jnore than 50% of the teacher-coordinators 
responding* to the questionnaire indicated that they performed alV tasks 
included on ihe instrument. However, less than 70% (but greater than 50%) 
of those responding Indicated thdi in the role of DECA chapter advisor 
they performed tasks 24, 25, 84, and 85 which are as follows: 

24* Direct the ope«dlion or. a :>chool store or other business (67al%.) 
2b. Seek monetary cumu ibutlons from businesses for DECA activities 
(64.o/o) ' 

r V 

84- DliccL Liic ^lov/ciupiiiciu o..a upKcc^j of a Chapter library (69.b;fe) 

85. DliccL th^ fonnaLlon o< an alumni Chapter (bb.b%). 

Data 1n Tabic I reveal LfiuL 'jO% or inor^ of the assistant state 

:>uper v1 sors , IocjI :jUperv l:i.>t , ^nJ ica^hei cdii^.alois Indicated^ that 

i 

Leacher-cuofMlnalu. i :ihu(iM pcifuim ail the la:>k:i lisCcd In LheJ r' r'(^l c 

UtCA chattel Uxlv I ^ Mwv/^^?:i I .JL I ti . ii / 0)c {i^ai J^uUltl than uf 
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'^currence and Desirability in the Role of DECA Advisor, 



Performed by 
Teacher-Coordinators 
in Role as DECA 
Advisors^ 
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N 
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Table l/.Taik Occurrence and Desirability in the Role of DECAAdvisor, 
continued- ; . • 



Task State- 
•*ment Number 
(see Appen- 
dix B) 
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equal to 50%) of those responding indTcated that teacher-coordinators 
shdul^ perform tasks. 13, 24, 25, 34, 35, and 43 iix their role as DECA 
chapter advisors, which are: 

13. Require distributive education students to join DECA {6Z.S%) 

24. Direct the operation of a school store or other business (59o4%) 

25. Seek monetary contributions from businesses for DECA activi- 
ties (50.0%) - ' ^ 

34. Create an interest in the selection of a desirable occupation 
(66o7%) 

' 35. Discuss with members career aspirations (66«7%) 

43o Inform absent members of plans and activities (62.5%). 

For most of the tasks that the teacher-coordinators indicated they 

peirformed to some degree, the assistant state supervisors, local super- 

■ "I • ' 

visors, and teacher educators believed that they should perform these 
tasks. However, some differences existed. 

As data in Table 1 reveal, for eleven tasks the percentage of teacher- 
coordinators indicating that^they performed the tasks in' their role as 
DE^i:hapter advisors was iiigher than the percentage of assistant state 
supervisors, local supervisors, and teacher educators, indicating that 
the teacher-coordinators should perform the tasks in their rol:e as DECA 
chapter advisors by more than ten percent. These eleven tasks are: 

13. Require distributive education students to join DE€A 

(34.7% higher) . > 

14. Recruit distributive education students to join DECA 
(17.9% "higher) 

19./ Evaluate each, member's ^participation in chapter activities 

30~ 
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(13.0% higher) • ; 
. 25. Seek monetary contributions from .businesses for DECA 
activities (14.8% higher) , / 
27. Utilize values clarifltatfon activities (19.3% higher) 

34. Create an interest in theselection of a desirable 
occupation (29.1% higher) 

35. Discuss with members career aspirations (29.1% higher^ 

36. Direct members to apply for scholarships (15.8% higher) 

43. Inform absent members of plans and activities (27.6% higher) 
63. Carry out approved disciplinary action (^.9% ^higher) 
5 64. Uphold acceptable standards of behavior in DECA activities 
(28.1% higher). 

For five tasks, the percentage of assistant state supervisors, local super 
visors, and teacher educators indicating that the teacher-coordinato|7S^ 
should perform the tasks in their role as DECA chapter advisors was higher 
than the percentage of teacher-coordinators indicating that they .performed 
the taiks in- thfir role as DECA qhapter' advisors by more than 10 percent. 

l^|f?j55KJ:Di!r^t-:4^ on 

85. Direct the- f0tnii;t|3§l^ (21.6% higher) 

87. Plan a distrit^t^^^a/#^cliister conferenc (10.0% higher) 

91. Recommend reference books ajid' periodicals that should he 

added. to the library in relition to- DECA (14.9%) 
97. Seek funding from local school administration for DECA 

member and/or advisor participation at DECA activities 
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(14.2% higher). . - 
Data in Table 2 reveal statistics concerning the extent that the 
. task is considered to be a part of the teacher-coordinator's role as a 
DECA chapter advisor as perceived by the teacher-coordinators responding 
to the survey. Fifty percent or more of the respondents indicated that 

* ■■■ y 

V 89 Of the 97 tasks are significant or substantial parts of their role as 
DECA advisofs. Less than 50% of the teacher-coordinators indicated that 
the following tasks were a substantial or significant part- of their role, 
as DECA Chapter advisors: , A 

25. Seek monetary contributions from businesses for DECA. 

activities (21.1% indicated this task was a substantial > 
or significant part of their role as DECA chapter advisor^s) 
43. Inform absent members of plans and activities (45,.!%)^ 
59. Speak at banquet or professional chapter^eetings other; 

'than own (38.0%) . . ^ 

76. Direct development of a constitution^and bylaws (46,. 4%) 
81. Direct the development of a local DECA.handbook (47.8%) 
84. Direct the development and upkeep of a chapter library 
(33.3%) 

Direct the formation of an alumni chapter (20.3%) 
91.. Recommend reference books and periodicals that should 
be added-to the library in relation to; DECA (42.9%). 




Learning Location *J 
As data in Table 3 indicate, for 70 of the 97 tasks, greater than 

> 

^% of th.e assistant state supervisors, local supervisors, and teacher 
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* Part of the Role of a DECA Advisor 



Task ^Jtatempnt 


^ ■ 








Number of Responses Per Category 




i ■, 


Number (see 






















% Part 


S Signiflcan 


Appendix B) 


Mean 


SD 


N 


0 


1 


I 


3 


'4 5 


6 


7 


of Role 


Part of Role 


'1 


•5.54 


1.73 


71 


0 


Q 
J 


1 


4 


14 Q 




35 


100.0 


A A ■« 

88.7 ^ 


2 


5.34 


1.77 


71 


1 


2 


0 


7 


17 6 


8 


30 


98.6 


8,5.9 


3 , 


5.80 


1.79 




0 


2 


4 


3 


10 4 


3 


45 


100.0 


A^ A 

8/.3 


4 


5.66 


1.53 


71 


0 


1 


0 


4 


18 6 


7 


35 


100.0 


93.0 


. . 5 


4.59 


•1.86 


71 


1 


4 


5 


7 


20 10 


7 


17 


98.6 


76.1 


6 


6.15 


1.41 


71 ' 


0 




Q 


1 


S 6 

0 u 


8 

U 


46 

TV 


100,0 


95.8 


7 ' 


5.11 


1.61 


71 


0 


3, . 


1 


4 


20 13 


9 


■21 


100.0 


^88.7 


8 


4.3? 


1.92 






7 


2 


6 


25 10 


4 


15 


97.2 


76.1 


9 


5.58 


1.81 




1 




1 


3 


12-8 


7 


36 


^ 98.6 


^ 88.7 


10 


3.31 


2.29 


71 


10 


11 




5 


IB -* 9 


3 


10 


' 85.9 


52.1 


11 


4.61 


1.86 


71 


3 


2 


4 


4 


'25 9 


8 

U 


16 

1 y 


95.8 


Al ^ 

81.7 


- 12 


■ 4.06 


1.71 


" / I 


2 


• 4 


6 


8 


30 .7 


5 


9 


A^ A 

97.2 


T1 fx 

71.8 


13 


5.23 


2.04 




2 


3 


2 


7 


14 5 


4 


34 


A ■! A 

97.2 


AA A 

80.3 


14 


4.70 .2.38 . 


III * 


5 


7 


2 


4 


14 '7 


2 


29 


92.9 


74.3 


15 


4,54. 


1.74 


* 


2, 


■4 


1 


4 


31 7 


9 


13 


97. 2 


o4.0 


16 . 


4.48 


2.06" 




3 


5 


5 


6 


19 6 


10 


17 


95.8 


73.2 


■ 17 , 


. 5.39 


1.83 




2 


3 


0 


2 


15 10 


9 


30. 


97,2 


. 90.1 


" 18 , 


^.03^ 1.82 




2 


3 


1 


2 


22 11 


7 


23 


97.2 


- 88.7 




4,41 


2.19 


70 


4 


5 


>6 


8 


11 ir 


6 


19 


94.3 


67.1 ' 


20 j 


5.70:1.37 


71 


0 


0 


0 


4 


15 11 


9 


32 


100.0 


94.4 

» / 

. ■ 0 ■ 



ERIC 



53 



Table 2, Teacher-Coordi'riator Perceptions of Extennask Is Part of the, Role of a DECA Advisor, 
. continued ' ' * ^ , 
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Number (see 
Appendix B) . 
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Table 2, Teacher-Coordinator Perceptions of Extent Task Is Part of the Role of a DECA Advisor, continued 



M Statement 
Number (see 
Appendix E) 
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r-Coordinator Eerceptions of Extent Task Is Part.of the |old of a DECA Advisor, continued 
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educators in Virginia indicated that the task should be learned in the 
undergraduate,, pre-service university teacher education program. 'For 
the remaining 27 tasks, less than 50% of the respondents inciicated that . 
the task should be learned at the undergraduate level. A large portion 
of assistant state supervisors, l.ocal supervisors, and^acher educators 
indicated that one task should *be learned at the in-service level rather 
than the undergraduate level. This task was numbet;^24, "Direct the 
operation of a school store oi\otlier, business." However, this must be 
interpreted in combination with jtlie, fact that thirteen of the 32 sujDer- 
visors and teacher educators responding indicated that this task 'should 
not be performed by the teacher-cooryinator *in the role as a DECA chapter 
advisor. 'Six of the remaining 19 respondents indicated that the task 
.should be learned at the undergraduate level and eight of the 19 remain- 
ing respondents indicated that it should be learned at the in-service. 
1 evel . 

For two tasks, an equal number of assistant state .superviso>s , local 
supervisors, and teacher educators indicated that the tasks should be 
learned at the undergraduate level *as indicated t>iat it should be learned 
at the in-service level. For task number 58, "Direct the preparation 
of state and national reports," twelve of the 32 respondents cited the 
^undergraduate level as the appropriate location for learning while twelve 
other respondents tridicated that the in-service level was the. appropriate 
location. , . ^ . 

Similarly, for task number *25, "Seek monetary contributions from 
business,es for DECA ctctivities," an equal number of respondents indicated 
that the task should be learned at the undergraduate level as indicated - 

. .39 
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Assistant State Supervisors, local Supervisors 
and Teacher Educators- Perceptions of Learning Locations 
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T^ble 3, Assistant State Supervisors, Local Supervisors, and Teacher 
Educators Perceptions bf Learning Locations, continued 
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0,0 


50 


26 


2 


0 


0 


0 


4 


0 


81,3 


6,3 


0.0 


' 0.0 


51 


28 


4 


•0 


0 


0 


0 


0 


87.5 


12.5 


0.0 


0,0 


52 


24 


3 


0 


0 


1 


2 


2 


75.0 


9.4 


0.0 


0.0 




26 


4 


0 


0 


1 


0 


1 


81.3 


12.5, 


0.0 


p.o 


. si 


24 


2 


0 


0 


1 


c 
0 


U 


7C n 


O.J 


n n 
U.U 


u, u 


55 


20 


8 


0 


0 


1 


2 


1 


62.5 


25.0 


0,0 


O.U 


56 


25 


2 


0 


0 


1 


4 


0 


78.1 


6.3 


0.0 


0.0 


57 


24 


5 


A 


0 


0 


3 


0 


75.0 


15,6 


0,0 


0.0 


58 


12 


12 


0 


0 


2 


5 


1 


37.5 


37.5 


0.0 


0.0 


59 


13 


2 


1 


0 


1 


9 


6 


40.6 


6.3 


3.1 


0.0 


60 


20 


1 


1 


0 


1 


6 


3 


62.5 


3,1 


3.1 


0,0 


61 


21 


4 


0 


0 


2 


5 




65.6 


12; 5 


0,0 , 


0.0 


62 


^7 


4 


0 


0 


1 


9 


\ 


53.1 


12.5 


0.0 


0.0 


63 


19 


2 


1 


0 


2 


2 


6 


59,4 


6.3 


3.1 


0.0 


64 


16 


0 


0 


0 


0 


7 


10 


48.5 


0.0 


0.0 


0.0 


65 " 


20 


6 


0 


0 


1 


5 


0 


62.5 


18.8 


0.0 


0.0 


* 

U - Undergraduate 










w ■ 


ULlici 






\ 




I - In-servitse 










N - 


Nowhe. 











Percentages 



M - Master's program 

P - Post-master's pruyiam 



.» R - No respuii;>c ur not ^^nsiJered 
a relevant task 
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Table 3, Assistant State Supervisors, Local Supervisors, and^Teacher 
Educators Perceptions of Learning Locations, continued 



Task State- 
ment Number 
(see Appen- 



Distribution of Suggested 
Learning Locations* 



dix B) 


U 


I 


M 




0 


N 


N/R 


U 


I 


M 


P 


66 


21 . 


10 


0 


0 


1 


0 


0 


65.6 


31 .3 


0.0 


0.0 


CI 

0/ 


lb 


1 0 


U 


U 


o 
c. 


1 


1 


Aft R 


■33. H 




n n 
u.u 


68 


18 


9 


0 


0 > 


^ 2 


3 


0 


56.3 


28.1 


0.0 


0.0 


69 


22 


3 


0 


0 




6 


0 


68 »8 


9.4 ' 


0.0 


0.0 


> 

70 


24 


2 


0 


0 


1 


5 


Q 


75.0 


6.3 


0.0 


0.0 


71 


/25 


6 


0 


0 




1 


0 


78.1 


18.8 


0.0 


0,0 






7 


U 


U 




1 


I 


Oo.o 




n n 


u.u 


73 


22 


8 


0 


■ 0 


] 


1 


0 


68.8 


25.0 


0.0 


0.0 


74 




7' 


0 


0 




2 


4 


59,. 4 


21.9 


0.0 


0.0 


75 ^ 


26 


2 


0 


0 


1 


2 


1 


sf:? 


6.3 


0.0. 


0.0 


76 


19 


6 


0 


0 




4 


2 


59.4 


18.8 


0.0 


0.0 


11 


23 


5 


0 


0 


] 


c 


1 




lo.o 


u.u 


u.u 


/o . 




1 


n 


0 




6 


1 


71 9" 


3 1 


0.0 


0.0 


7Q 


10 




0 


0 


2 


13 


2 


31.3 


15.6 


0.0 


0.0 






7 


1 


0 


3 




1 


46 9 


21 .9 


3.1 


0.0 


81 


16 


11 


1 


0 


0 


1 


3 


50.0 


34.4 


3.1 


0.0 


82 , 


13 


10 


0 


. 0 


3 


5, 


1 


4U.0 


on 0 


. U.U 


U.U 


O J 


1 7 


U 


n 


n 

u 


2 




2 


53 1 


18 8 


0.0 


0.0 


84 


16 


4 


0 


0 




3 


8- 


50,0 


12.5 ■ 


■ 0.0 


0.0 


85 


12 


9 


,. 1 


0 




2 


7 


37.5 


28.1 


3.1 


0.0 


86 


10 


6 


0 


0 




15 


0 


31.3 


18.8 • 


0.0 


0.0 


87 


19 


12 


0 


0 




0 


0 


59.4 


37.5 


0.0 


0.0 


88 


15 


4 


0 


0 




11 


0 


46.9 


12.5 


0.0 


0.0 


89 . 


18 


4 


1 


0 




8 


0 


■ 56.3 


12.5 


3.1 


0.0 


90 


17 


2 


0 


0 




10 


2 


53.1 


6.3 


0.0 


0.0 


91 


15 


7 


0 


0 




5 


4 


46.9 


21.9 


0.0 


0.0 


92 


19 


6 


0 






3v 


3 


/59.4 


18.8 


0.0 


0.0 


93 


17 


6 


0 


0^ 




5 


3 


53.1 


18.8 


0.0 


^ 0.0 


w 94 


16 


5 


0 


0 


2 


6 


3 


50.0 


T5.6 


0.0 


0.0 


95 


14 


5 


0 


0 


2 


8 


3 


43.8 


15.6 


0.0 


0.0 


96 


14 


3 


0 


0 


1 


10 


4 


43,8 


9.4 


0.0 


0.0 


97 


13 


8 


1 


0 


2 


3 


5 


40.6 


25.0 


3.1 


0.0 



Percentages 



U 
I 
M 
P 



Undergrajluate^ pre i.ervice 
In-service 

Master's proyram 

Pbs^ -master's prv><ji a.u 



0 

N 

M/R 



Other 
Nowhere 

No respon:ie or not cunsidered 
a relevant task 



\ 
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that it should be learned at the in-service level. However, fo^f^-^s 
task, half (16) of the 32 responding did not believe that the task 
should be performed by teacher-coordinators in their role as DECA "Chap- 
ter adv.isors. Five of the 16 remaining respondents believed that it 
should be learned at the undergraduate level and five cited the in- 
service level as being the appropriate learning location. 

For six of the 97 tasks, ten or more of ^e respondents (but less 
than half of those indicated that the task should be performed) indi- 
cated that there is nothing of any real substance that needs to be 
learned about the activity. These tasks, with the number of respondents 
indicating that there was nothing of any substance to be learned out of 
the number of respondents who considered the task to be relevant, are 
as follows: ^ 
• 41. Distribute and/or discuss'^ECA-related literature to 
J chapter menbers (12 out of 31) - ^^^^^^-^ 

-79. Arrange necessary transportation for members (13 out «f 30) 
86. Meet with other chapter advisors (15 out of 32) 
88. Direct^^he maintenance and/or care of all chapter 

property (11 out of 32) 
90. Read literature regarding DECA (10 out of 30) 
' 96. Order DECA-related material (e.g., jewelry, plaques) 
from the OECA Supply Service (10 out of 28). 
For task 43, "Infonn absent members of plans and activities," 11 
respondents indicated that there wa^ nothing of any substance to be 
learned out of 20 ^ c:5^|^iJ Lhai th^ ta:5k 1:5 d part of the role of an 
advisor (over hal f ) , 
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For eight of the 97 tasks, ten or more of the 32 assistant state 
supervisors, local supervisors, and teacher educators responding to the 
questionnaire indicated that the task should be learned through in- 
service activities. These eight task statements are as follows: 

23. Direct a fund raising activity '(1 1 . indicated in-service 
level) 

26. Direct member participation in marketing projects (i.e., 
free enterprise project, diamond projects) (10) 

58. Direct the 'f)reparation of state and national reports 
(12) 

66. Direct members in preparation for district, state, and/or 
national conferences. and competitive events (10) 

67. Assist in the development of rules and ^procedures for 
conducting district, state, regional, and/or--4Hitional 
DECA competitive events (13) - ^ 

81. Direct the development of a local DECA handbook (11) 

82. Design a procedure for acquiring consumable supplies 
and materials needed by the chapter (10) 

87. Plan a district and/or cluster conference/ ral ly (12). 

No task statement elicited more than three responses indicating 
that the task should be learned in d master's program. Furthertnore, 
for no task did ^ respondent jndicdte that it should be learned in a 
post-master*s program. Ai^o, for no task did more than three respondents 
indicate that it should Lc Icaincd In a lucation other than those listed 
in the scale on Lfic que^ i iofuia 1 1 c However, one locdtion cited as a 
place for learning ^ipeciricd La:ski» ihat wa:s ..ot included on the scale 

i i 
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was the school or school system in which the teacher-coordinator was 
employed. 

' — ' Task Relevance and Level of Development * 
' ^ 

According to the criteria used for selection of a task for inclusion 
in training, as described previously, no task was rejected. However, 
the level to which a task should be learned, also described previously, 
varied among the task statements. Table 4 includes information citing 
that all tasks were selected for training. Also included in this table 
are the y-values that indicate the level to which the task should be 
learned. Figure 1 reveals that a 7 indicates tMt a very high proficiency 
in the skilled performance of the task is needed, 4 indicates that a 
basic ability to, do %he task is needed and 0- indicates that no task 
development is required, * 

When re,lated tasks were clustered into topics, the levels of develop- 
ment among the tasks were consistent. Table 22 in Appendix J includes the 
task statements as they are clustered into topics for module development 
purposes. ^ Also cited are the levels of development and the appropriate 
learning location(s), Hyure 1 may be referred to for interpretation. 

. As indicated in Figure 1, those tasks eliciting task development 
levels between 0 and approximately 3 should receive no training. No 
task in this study elicited such a level. Those tasks that have been 
identified as having a level of development between approximately 3 and 
3.7 should be developed In :>uch d mcinner that attention should only be 
paid to non-perfoniiance coiicdtri:> of ihe tasks. Tasks in this study 
with such levels were: 



/ ) 



1 
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Table 4 

Task^ Relevance and Level of Development 



"Task Statement 
Number (see 
^ApRendix B) 


Inclusion 
(Relevance) 


1 pvpI of 
Development 








SELECT 






2^^ — ^ 






SELECT 






3 






SELECT 




Do 


4 






SELECT 




5.53 


5 






SELECT 




5.58 


6 




J 


SELECT 






7 






SELECT 






8 






SELECT 




^ n 

0« 1 1 


9 'i 






SELECT 




5.17 


10 




■ 


SELECT 




4.26 ^ 


11 






SELECT 




Dm CO 


12 






SELECT 




H . OO 


13 






SELECT 




A QA 


14 






SELECT, 




5.33 


15 






SELECT 




5.08 


16 ' 




SELECT 




A 97 


17 






SELECT 




*J . oo 


18 






SELECT 




D o 0^ 


19 






SELECT 




5.18 


'20 






SELECT 




5.70 


21 






SELECT 




^ A7 


22 






SELECT 




0 o 1 ^ 


j 23 






SELECT 




' Afk f 
O.HO 


■ ' 24 






SELECT . 




4.94 


25 






SELECT 




3.67 ^ 


26 






SELECT 




3 . Do 


27 






SELECT ^, 




A QQ 


28 






SELECT 




H. y/ 


29 






SELECT 




5.26 


30 






SELECT 




4.90 


4 31 






SELEC^T 




4.54 


32 






SELECT 




4.75 


33 






SELECT 




4.20 


34 






SELECT 




4.82 


35 






SELECT 




4.86 


36 






bElECT 




5.02 


37 






SELECT 




5.22 


38 






SELECT 




4.08 


39 






SELECT 




4.82 


40 






SELECT 




4.76 
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Table 4, Task Relevance and Level of Development, 


continued 


Task Statement 






Number (see 


Inclusion 


1 u 1 


Appendix B) 


(Relevance) 


Development 


41 


SELECT 


4.62 


■ 42 


SELECT 


5.15 


.43 


J oLLtLl 


3.56 


V yi yi 3 

44 \ 


CPI CPT 
obLtL 1 


5,34 


t AC 

' 45 . 




T • DO < 


46 


SELECT 


4.56 


47 


SELECT 


6,14 


48 


CCI CPT 


5.79 


49 


CCI CPT 


6.59 


50 


CCI CPT 


A PA 


51 


^ SELECT 


5.29 


52 


SELECT 


4.60 


53 


CCI CPT 


4.81 . 


54 


CCI CPT 


4.37 


55 


CCI CPT 

SELECT 




56 


SELECT 


4,48 


57 


SELECT 


■ ' 5.21 


58 


CCI CPT 


6.54" 


59 


CCI CPT ^ 

SELECT 


3.77 


60 


ccr CPT 

SELECT i 


t. 1 c 


61 


SELECT ' 


4.78. 


62 


SELECT 


5.02 


63 


CCI CPT 

SELECT 


4.77 


64 ' . 


CCI CPT 

SELECT 


' 4„86 


65 


CCI CPT 

SELELI 


^ ■ 0. JO 




SELECT 


6,61 


67 V 


SELECT 


6,20 


. 68 


CCI cn 
otLtL 1 


6,14 


69 


obLbL 1 


5.39 


70 


CCI crT 


3,11 


71 


SELECT 


6,09 


72 


SELECT 


5.60 


73 


SELECT 


6.26 


74 


• SELECT 


5.57 


75 


SELECT 




76 


SELECT 


4.47 


77 


SELECT 


5.61 


78 


SELECT 


4.65 


79 


SELECT 


5.35 


80 


SELECT 


5.42 



ERIC / ' / . 
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Table 4, Task Relevance and Level of Development, continued 



f 

Task Statement 
Number ( see 
Appendix B) 


^ Inclusion 
(Relevance) 


Level of 
Development 


81 


SELECT ' 


5.30 


82 


SELECT 


5.78 




SELECT 


5.5*5 


84 


SELECT 


3.81 


85 


■ . . SELECT . 


4.11 


86 


, ' SELECT " 


5.44 


87 


. SELECT 


6.30 


88 


■ • SELECT 


5.14 


^89 


SELECT 


4.73 


90 




4.04 


91 


SELECT 


4.54 


92 


SELECT 


4.81 


93 


SELECT 


4.91 


94 . 


SELECT, 


5.81 


95 , 


. SELECT 


6.04 


: 96 


SELECT 


4,99 


97 . 




4.98 



\ 
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. " ■ ' , V , ■ 

jjjji* 25. Seek monetary contributions from businesses for 
/ DECA activities (level of development ^ 3.67) 
43. Inform absent members of plans and^activities 

(level of development =3.56). 
Figure 1 indicates that thos-e tasks receiving levels between 3»7|^andr^ 
4.8 should be developed in such a manner that development of speed or 
accuracy need not be considered. Those tasks which fall into this range 
are as follows: * > . 

10. Accompany ^chapter officers to events other than 
dECA events (i.e., other vocational youth group 
activities, etc.) (level of development =4.26) <\ 
.16. Conduct an organizational meeting of the chapter w 
(4.27) 

31. Direct brainstorming sessions regarding chapter 
activities^, etc. (4:54) 

32. Direct members in group decision making regarding 
chapter' activities, etc. "(4.75) 

33. Direct chapter to provide honort/awards to deserving 
individuals other than chapter members (4.20) 

38. Direct the pref^aration of meeting agenda (4.08) 
^39. Consult the advisory committee and/or other individ- 
- uals for assistance and advice on activities of the 
chapter (4.31) 

40. Prepare member :i ti. u^^c ot Par I tamentai y Procedures 
(4.76) 

41. Distribute unJ iia^,*:^:^ utCA icIaCcd MLctaLure 
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to chapter members (4;. 62) 

45. ^ Seek involvement of other school personnel in 

chapter activities (4.58) 

46. Direct securement of guest speakers for chapter 
^ meetings (4.56) ^ |/ , 

52. Direct the establishment of displays iriV^the school „ 
and community about DECA (4.60) 

54. Include information ^on DECA in distributive educa- 
tion brochures, pamphlets, etc. (4o37) 

56. Acquaint parents of members with the purposes, 
activities, and/or values of DECA. (4. 48) ' 
. 59. Speak at banquet or professional chapter meetings 
other than own (3.77) 

60. Speak to scTiool and/or -community groups about 
DECA (4.12) 

61. Djrect members to make presentations before various 
groups (4.78) 

.63, ^ Carry out approved disciplinary^^action (4.77) 
75„ Direct initiation activities (4.65) 
76. Direct development of a constitution and bylaws 
(4.47) 

78. Direct :^ocial aut/ivitic:> (4,ot)) 

84. Direct the develOpmer^t dnd upkeep of a chapter 
library (J 51 ) 

85. Direct the rv;i.....M i an uiun»ni •^iiafjcci (4.11) 

89o Arrange laLor aLur/ v^.r k ai ..a^ arid storage space 



to facilitate DECA activities (4.73) 



90. Read literature regarding DECA (4.64) 

91. .Recommend reference books and periodicals that ' 
shouJd be added to the library in relation to 
DECA (4.54). 

The remaining 69 tasks elicited levels of development higher than 
4.8. The higher a task level was, the more attention would be given to 
training in relation to performance speed, accuracy, and/or excellence 
of task ability. Table 4 displays all 97 tasks cited on the instrument 
and their levels of development. 



Teacher-Coordinator Responses 

The following information was gathered concerning characteristics 
of the responding teacher-coordinators. • 

Sex . Of the teacher-coordinators responding to the questionnaire, 
57.7^ were maid and 42.2% were female (see Table 5). 

Years of Teaching Experience fn Distributive Education . Almost 
24% of those responding had taught Distributive Education for ten or 
more years. Over, half (54^9%) of the teacher-coordinators had taught 
Distributive Education for five or less years (see Table 6). 



Completion of -Requirements for Certification . Of the teacher- 
coordinator? responding, 85.7% had completed the "requirements of an - 



Responses to Background Questionnaires 



undergraduate Distributive leacher Education program for state certifi-^ 
cafion and 14.3% tiad completed the requirements in a sunnier certification 
program (see Table 7)^ / 
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Table 5 
Sex of Teacher-Coordinators 



Sex 


Frequency 


Cumulative 
Frequency 


Percent 


Cumulative 
Percent 


Male 


41 


41 


57.746 


57.746 


Female 


' 30 


71 

* 


. 42.254 


100.000 




/ 


Table 6 






Distributive Education Teaching Experience of Teacher-Coordinators 

■ -.. - — 


Number 
of Years 


« 

Frequency 


Cumulative 
Frequency 


Percent 


Cumulative 
Percent 


0-1 


13 


13 


18.310 


18.310 


2-3 


14 


27 


19.718*- 


' 38.028 


4-5 


12 , 


39 


i6.901 


54.930 


6-7 . 


7 


46 


9.859 


64.789 


8-9 


8 


54 


11.268 


76.056 


10+ 


17 


71 


23.944 


100.000 



Table T < ' 

Completion of Requireiiic..L:> for Certification of Teacher-Coordinators 

i ' 

Location of Completion Cumulative Cumulative 

of Requirements Frequency Percent Percent Percent 



85. /I4 85.714 
I4.2db 100.000 



Mo Response 1 

Undergraduate Distribu- 
tive Teacher Education 

program ou 60 

Summer Certification 
program lo /o 
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University Attended . Forty percent of the responding teacher- ^ 
cbord,inators had attended Virginia Polytechnic Institute and Statue 
University to complete the Distributive Education courses required for 
•certification, 28.6% had attended either Virginia Commonwealth University 
or Richmond Polytechnic Institute, 20% had attended Old Dominion Univer- 
sity, and 4,3% had attended the newest teacher education program in Vir- 
ginia at (femes Madison University. The remaining 7.1% had attended a 
university outside Virginia;^. For each of the following institutions, 
one teacher-coordinator indicated completion of Distributive Education 

courses for certification: Bowling Green State University. (Ohio) , New 

r 

York University, University of Maryland, University of North Carolina at 
Greensboro, and Winthrop College (South Carolina) (see Table 8). 

Educational Background . Over half of the teacher-coordinator 
respondents (53.5%) indicated the Bachelor's degree as the highest level 
of education attainefl. A Master's degree was indicated as the highest ^ 
level by 33.8%. One individual had completed a PhoD. degree (see Table 
9). ^ >N 

Membership in Collegiate DECA . Most of the respondents (68.6%) 
indicated that they had been members of Collegiate DECA in college (see 
Table 10). ^ 

Number of Teacher-Coordinators in the School . Thirty percent of the 
respondents were employed in schools witf^single-coordinator Distributive- 
Education programs. The lemalning 70% were in schools with multiple- 
staffed programs. One tcacher-<-uui dinator indicated that seven Distribu- 
tive Education teacher:^ were In Lhe^ctioul (:>ee Table 11). 



ERIC 
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Number of Distributive Education Students in the School . The 
number of Distributive Education students in the high school in which 

the respondent taught ranged from 22 to 250. .A great deal of variance 

{ 

seemed to be present among the respondents in relation to the number of 

Distributive Education students in tKe school. Half of the respondents 

indicated that there were 110 or fewer Distributive Education students 

and half indicated 'that there were over 100 Distributive Education - 

students (see Table 12). . " , 

Belief Statement o The respondents were asked to indicate whether 

or not they felt that the following statement reflected their belief in. 

relation to DECA's rale in the Distributive Education program: 

DECA should be co-curricular in that it should pro- 
^ vide opportunities to further develop competencies 
normally learned in the classroom and on the job and 
should, furthermore, provide opportunities to acquire 
•additional competencies, such as leadership and social 
skills. (Crawford, 1967, p. 24) 

Of the teacher-coordinators responding, 94.3% indicated that the above 

statement reflects their belief and 5.7% indicated that it did not (see 

Table 13). 

Ass-istant Sta\e :^ujj crv i:>o i>r^Q^ Q I bui»erv uor> And Teacher Educator 
Responses ^ v 

. The following inrunnatlOjfi wa:> tjathered concerning characteristics 

of the respjanding ab:> icstant^La Le ^upervibuis, local supervisors, and 

teacher educators or UULriLuLi vc tJucaLion in Virginia. 

. Present POS t t luu nu a:>:>j:>LanL :>LaLc .ufJcr V I :>or :> , c:lu\/crl local 

supervisors, and clyiii....M icu iici cJu<,u.^,r:> i.:»^*oiidcJ Co LMi survey (se 



Table 8 

University Attended by Teacher-Coordinators 



University 

• 


Frequency 


Cumulative 
Frequency 


r ciCcil L 


Cumulative 


No rpsDonsp 


1 








Virginia Polytechnic 

Institute & State 
' University 


28 


28 


An nnn 




Virginia Commonwealth 
University or RPI 


20 . 


48 


28.571 ' 


6ffo571 


Old Dominion Univ, 


14 




200 000 ■ 


^ '88o571 


James Madison UniVo 


•3 


65 


4o286 


$2,867 


Other 


5 


70 


. 7, -143 


inn nnn 

1 \J\J o,\J\J\J 




table 9 


, ' or 




Educational Background of Teacher-Coordinators 




Highest leyel of 
Education 


Frequehcy' 


Cumulative 
Frequency 


Percent " 


Cumulative 
Percent 


Bachel or* "(degree ^ 


'38 

4 


38. ■ 


53.521 


>, 53o521- 


Bachelor's + 30 qivo/ 
20 sem* hours 




46 


11.26$ / 


" 64o7S9 


Mas teir's/ degree 


, ' 24 


70 


33.803 


98 • 


Doctorate / 


1 


71 


1 .408 


lOOoOOO 


-f — 


Table 10' 






MerA)ership in Collegiate DECA of Teacher-Coordinators 




Member of Collegiate 
DECA 


Frequency 


Cumulative.^ 
Frequency ^ 


Percent' 


Cumulative 
Percent 


No response 


1 


% 






res - 


48 


. 48 


.' 68.571 


'68.571 


No, % 


22. - ■ 


- 70 


' 31 .429 


100.000 



Table 11 , 

Number of Distributive Education Tejfcher-Coordinators 
in Schools of Surveyed Teacher-Cdordinators 



Number of 




Cumulative 






Cumulative 


Teachers 


Frequency 


Frequency 


Percent 


Percent 


No res Don se 


4 1 








1 


21 


21 


30.000 


30.000 


2 


13 < 




.18.571 


48.571 


3 


26 


"3 60 


37.143 


85.714 


V 4,. 


9 


69 


12.857' 


98.571 


7 


: -1 


70 


1.429 


lOOoOUU 


— X 

^ 














Table 12 




4 

. f » 




Number of Distributive Education Students in 






Schools of Surveyed Teacher-Coordinators 


-» (7 


Number of DE 




Cumulative 




Cumulative 


Students . 


Frequency 


Frequency 


Percent 


Percent 


No response 


1 




/ 




22 


1 


■ 'l 


1.429 


•1,429 


31 


1 


2 


1.4'29 


2,857/ 


33 


' 2 


4 


2,857 


< 5,714 


36 


1 


5 


1,429 ^ 


,7,143 


40 


3 


8 


4,286 


11.429 


41 


1 


•9 ' 


1.429 


12,857 


42 


2 


11 ' 


2.857 


1^.714 


.43 


2' 


13 


2.857 


18.571 


45 


2 . 


15 


2.857 


21,429 


.46 


1 


16 


1,429 


24.286 


47 


1 


17 . 


1.429 


24.286 


' 50 


2 


19 


2 857 


27,143 


51 


1 


* 20 


1,429 


28,571 



47 



* . ^ 

Table 12, Number of Distributive Education Students in Schools of Surveyed 
Teacher-doordinators, continued 



NumDer ot ul 




UUIIJU 1 Q w 1 T%» 




t/umulative 


Students 


Frequency 


Frequency 


Percent / 


Percent 


CO 
DC 


■ 


C 1 


1 o He. 7 


30 000 


CA - 




99 


1 42Q 


/ 31.429 


00 




9A 
c*r 




34 286 


Ac 




CD 


1 •He? 


35 714 


80 




CO 


A 9ftfi 


40 000- 


OC V 

85 




90 


1 oHc7 


41 429 






30 


1 429 


42,857 


90 




' ^9 
^C 


9 QC7 ^ 


45 714 


92 




00 


I oH&7 


47 143 


100 




Oh 


1 49 Q 


48 571 


110 




00 


1 49Q ^ 


50 000 

^ \J • www 


114 


O 


oo 


1 49Q 


51 425 


TIC 
lit) 




0/ 


1 49Q 


52.857 


lie 

116 . 




Oo 


1 49Q 

1 • HCJ 


54 286 


120 ^ 




^ 42 


A 9fl6 


58.571 


1 OC 

125 




1 49Q ^ 

1 o ^C 7 


60.000 


13/ 




HO 


1 429 


61.429 


140 


• 


AA 


1 49Q 


62.857' 


147 




40 


1 d9Q 


64 286 


150 


11 


56 ^ 


" 15.714 


80.000 


152 




58 


2.857 


'82,857 


153 




59 


1.429 


84.286 


• 160 




61 


2,857 


\ 87,143 


170 




62 


1,429 


88.571 


200 




66 


5o714 


94,286 


210 




67 


lo429 


95,714 


250 


3 


• 70 


4,286 


lOOoOOO 



48 



Table 13 

Belief Toward DECA of Teacher-Coordinators 



Belief 



Frequency 



Cumul ati ve 
Frequency 



Percent 



Cumul ati ve 
Percent 



No response 

No 

Yes 



1 
4 
66 



4 
70 



5.714 
94.286 



5.714 
100.000 



Table 14). One assistant state supervisor, one local supervisor, and one 
teacher educator were not sent questionnaires because they were closely 
associated with the development of the instrument and responses from them 
my have biased the results. Ninety-seven percent of the eligible assis- 
tant state supervisors, local supervisors, and teacher educators responded 
to the survey. ' 

Sex . Twenty-three of the respondents were male and nine were female 
(see Table 15). 

Experience in Distributive Education . The great majority (74.2%) of 
the respondents indicated ten or more years of^experience in Distributive 
Education .(see Table 16). 

Educational Background . All respondents indicated possession of a 
Bachelor's degree. Every respondent except one indicated possession of a 
Master's degree and eight respondents indicated that they hold a Doctorate 
(see- Table 17). \ * 

Experience as a High School Teacher^Coordinator . Responses to the 
question concerning the number of years that the assistant state super- • 
visor, local supervisor, or teacher educator. had been a high school 
teacher-coordinator ranged from zero to eleven. The majority of th.e 
respondents (64.4%) indicated that their experience as high school 
coordinators was either 4, 5, 6, or 8 years (see Table 18).' 

Years Since High School - Experience . Responses to the questiop which 
asked for the number of years since the respondent had been a high school 
teacher-coordinator ranged from zero^to twenty. A fairly normal distribu- 
tion of responses occurred in this category (see Table 19). 

Belief Statement. In response to the belief statement stated 



50 



Table 14 

Distribution of Responding Assistaat State Supervisors, 
Local ^Supervisors, and Teacher Educators 



V 



Type of Respondent 


Frequency 


Cumulative 
Frequency 


Percent 


Cumulative 
Per(ient 


Assistant State 










Supervisors 


3 


3 


■ 9,375 


9,375 


Local Supervisors 


11 y 


14 


, 34.375 • 


43.750 


Teacher Educators 


18 - 


- 32 - 


56,250 


100.000 



Tabte 15 . 

Sex of Assistant State Supervisors, 
Local Supervisors, and Teacher Educators 



— ' — ^ • 

Cumulative 

Sex Frequency Frequency 


Percent 


Cumulative 
Percent 


Male 


23 


23 


71,875 


7li875 


Feiiiale 


9 


32 


29.032 


100,000 


it' ■ 




Table 16 


i 


r 

■ •) 


iVears'of Distributive^ £df(cation Experience of Assistant State 
Supervisoi*4,i Local.: |'u5~ervisDrs., *irKl. Teacher Educators . 


Number of Years 




^ ' Cumulative 
Fre^ency Frequency 


Percent 


Cumulative 
Percent 


No response 




1 , ■ v 






^ 4-5 




2 '2 . 


6.452 


- 6.452 


6-7 




1 3 


3.226 


9,677 


8-9 y 




5 .8" 


16,129 


25,806 


10+ , 




23 31 


' 74.194 


100,000 
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# Table 17 i 
Educational Background of Assistant State Supervisors, 
^ Local Supervisors, and Teaser Educators 



Educational Background Frecjuency 


Cumulative 
Frequency 


Percent 


Cumulative 
Percent 


No response 1 






r 


Bachelor's + 30 qtr./ 
20 sem. hours 1 


« 

1 


3.226 


> 

3.226 ' 


Master's 13 


14 


41.935 


45.161 


Master's + 30 qtr,/ 
20 .sem. hours 9 


23 


29,032 


74.194 


Doctorate 8 


31 


25.806 


100.000 


" Table 


18.' 




f 


Years as a High School Distributive Education Teacher-Coordinator 


of Assistant State Supervisors, Local 


Supervisors, 


and Teacher Educators 


Cumulative 

Number 'Of Years Frequency Frequency 


Percent 


Cumulative 
Percent 


No response 1 








' 0 2 


2 


6.452 


6.452 


2 . 3 


5 
^7 


9.677 


16.129 


1 3 "2 


6.452 


22.581 


4 3 


1o . 


9.677 . 


^ 32.258 


5 9 


19 


29.032 


61.2£t0 


6 4 


23 


12.903 


■ 74.194 


4 - 


27 


12.903 


87.907 


9 2 


29 


6.452 


93.548 


10 / 1 V 


30 


3.226 


96.774 


11 " 1 . •> 

4 


31 


3.226 


100.000 



i5» 



Table 19 

Years Since Teaching at ^e High School Level of Assistant State 
Supervisors, Local Supervisors/ dnd Teacher Educators 



.Number of 
1. Years 




Frequency 



Cumulative 
Frequency 



Percent 



Cumulative 
. Percent 



response 
0 

1 



'^^r ":- 3 



9 



4 
6 
.8 
9 

10 
12 
13 
14 
15 
17 
20, 



1 
2 
1 
2 
3 
3 
2 
4 
2 
1 
3 
3 

1 
2 
1 
1 



2 
3 
5 
8 
11 
13 
17 
19 
20 
23 
26 
27 
29 
30 
31 



r 



6.4.52 
3.226 
6,452 
9.677 
9,677 
6,452 
12.903 
6.452 
3.226, 
9.677 
9,677 
3.226 
6.452 
3.226 
3.226 



6.452 
9.677 
16.129 

' 25.806 
25,484 
41 .935 
54.839 

, 61.290 
64.516 
74,194 
83.87] 
87.097 
93.548 
96.774 

100.000 



/ Table 20 

Belief Toward DECA of Assistant State Supervisors, 
Local Supervisors, arid Teacher^Educators 



Belief 



Frequency 



Cumulative 
Frequency 



Percent 



Cumulative 
Percent 



No response 
No 

Yes ^ 



. 1 
0 

. 31 



0 
31 



0 

100,0(30 



100,000 



previously, 100% of those responding to. this question indicated that 
the statement reflected their belief (see Table ZO). 

Modules Description ^ 
f ' " ■ . , • • ■ 

An Initial list'^^f the i terns to be TfTcluded in the modules and an 

initial draft of the module format Weref deyfeloped by the project direc- 

,^^ors and presented to the tlJcher^ education advisory comrattteeo Upon 

{ ■ ' 

recommendations of that committee, the list of items and the format were 
revised and the final versions adopted. 

The following items are iQclud|gl in each module: 

1. DECA^ chapter/advisor module number 

2. Title of the module (topic) \> 



3. Terminal objective (a synthesis statement of the 
competencie|^ included in the^module) 

4. En^blii^ objectives (the competency statements) 
:^aining (pre-service or in-service) 




6. Learning activities (including review, instructional , 
and evaluation -u individual and group activities) 

7. Resources . ^ ' 

8. Instructional materials including transparency masters, 
handouts, and rating sheets. - 

' The format of the modules contains each of the above itemSo An 

"Outline of the format is presented in Figure 2, 

The modules are bound in three-ring loose-leaf dark- brown notebooks 

This allows for flexibility in the use of the modules and allows for the 

addition of supplementary and updated materials into the moduleSo ^ • 

The page colors are coded, as follows: 



DECA CHAPTER ADVISOR: MODULE _ , 

Title of the Module 
TERMINAL OBJECTIVE: ' ■ ' ^ 

RESOURCES: 

'I 

[ ' 



EN^LING OBJECTIVE 






LEVEL 


LEARNINe ACTIVITY 


i: 

\ 






PRE 


INS 


REVIEW: 


. ^ r' 
1 ■ 


* 








INSTRUCTIONAL: 








1 D 




ft 

EVALUATION: . , 

1 ■ 















■ J ■ 

9 



Figur^e 2." Module Format 




India - teacher resource guides 

Green - evaluation instruments - 

White - transparency masters and ot^er instruc- 
o ' tional materialSo 

The following resources are frequently cited in the modules: 

1. v The Center for Vocational Education, PBTE Modules, 
"AAVIM, University of Georgia, Athens, Georgia. 

2. DECA Handbook, DECA Related Materials, 1908 Association Drive, 
Reston, Virginia 22901 

3. DECA Chapter Management Guide, DECA Related Materials, 1908 
Association Drive, Reston, Virginia 22901 

Evaluation o1^ the Project 
Reaction to Task (Competency) Survey 

All teacher-coordinators, assistant state supervisors, local super^ 
visors, and teacher educators surveyed were asked to complete an evalua- 
tion form. This instrument asked seven questions concerning the survey. 
Also, an open-ended question was included which called for recommendations 
for improvements iand corrections for the survey (s^e Appendlx^H ), ' 

Each respondent was asked to respond to each of the seven items by 
circling one potlrt on a five point sjjale that ranged from strongly agree 



to ^tirongly dfsagree as follows: 

^bol Meaning Code Value 

^ Strongly Agree -5 

. A Agree ^ >k 4 , 

. U Undecided ^ . . ^3 

D ' Disagree ^ , 2 

. SD ' Strongly Disagree 1 



56 



Review of the^data in Table 2T reveals that responses to each of the 
seven statements were in agreement with the overall(J^rvey process. 
Each-group, including teacher-coordinators, assistant state supervisors, 
local supervisors, and teacher educators, reacted poslti^ly to each of 



r^the evaluation statements. 

' ^ 
Responses to the open-ended Item, "Please recommend any improvements 

. . ^ • • r 

or corrections for this survey questionnaire," were as follows. 
; TKree teabher-coordinators expressed concern related to the separa-^. 
tion of DECA and Distributive Education. One teacher-coordinator claimed 
that it is "very hard to separate DECA and DE in talking about things con- 
cerning competencies and career goals." Another stated, "I'm inclined to 
think that some tasks are putting DECA before DE ... let's keep<^our 
priorities in focuS - DECA is important^- but should not outshine DE." 
A third teacher-coordinator stated,^ "Primarily, I teach DE - not DECA - 
.although DECA is a considerable part of rny program.^ It is co-curricular - 
but let's not pus^ DECA as. the DE curriculum." 

Another concern expres'^ed by teacher-coordinators related to the 
difference between advisors performing tasks and advisors being respon- 
sible for the perfilrmance of the^asks by DECA members. One teacher- 
coordinator wrote, "... all of the tasks listed are important and I am 
heavily involved in 95% of them. However, one might look at this survey 
and think that I do all the work and students do very little. To the 
contrary, I am heavily involve^ with most of the tasks, but si'de by side 
with students." Another teacher-coordinator asked, "Did significant part 
mean that I spent a lot of time doing the activity - that when it was 



•V 



■ * Table .21' 
Reactions to Evaluation Statements by Type of Respondent 



Statement 



Type of 
Respondent 



1. The tasks listed on this questionnaire seemed to 
Include most of the, activities I perform in my 
rdlei as- a DECA chapteir advisor. ( 

The ta*k*s> listed on this questionnaire seemed to 
Include ,most of the activities I 'believe should 
bfc performed In ,the role 'of a chapter advisor. 

2, The general format of the questionnaire seemed 
reasonably simple and easy to complete. 



3. f feel reasonably certain/that my ratings indicate 
fairly accurately what I in my role as a DECA 
chapter advisor. 

I feel reasonably certain that my ratings indicate 
fairly accurately wha,t I believe to be the role of 
. a DECA chapter advisor, 

4. 1 found it reasonably easy to think of my role as 

a DECA chapter advisor i*n terms of the tasks listed 
' In the~^uestiomiaire. ' ' 

■ I found it reasonably easy to think of the role of 
a DECA chapter advisor in terms of the tasks, listed 
in the questionnaire. 



TeacherTCoordinators 

Assistant State Supervisors 
Local Supervisors 
Teacher Educators 

Teacher-Coordinators 
Assistant State Supervisors 
Local Supervisors 
Teacher Educators 



Teacher-Coordinators 

Assistant State Supervisors 
Local Supervisors 
Teacher' Educators 



Teacher-Coordinators 

T 

Assistant State Supervisors 
local Supervisors 
Teacher Educators 



Hean 



4.51 

5.00 
4.73 
4,56 

4.28 
5.00 
4.36 
4.25 



4.16 

4.33. 
4.64 
4.25 



4.0$ 

r 

4.33 
4.30 
4.00 



ERIC 
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lable 21, Reactions to Evaluation. Statements by Type of Respondent, continued 



statement 



Type of , 
Respondent 



^ I ' I.I. II .mm, .11 III II I - "J 

_^ - — 

5.. The directions provided were reasonably clear and 
understandable. / 



6. The task statements were reasonably clear and 
accurate, at least, for the ones that are part 

of my role as i DECA chapter advisor. 

'The task statenients were reasonably clear and 
accurate, at least for the ones'that are part 
'of the role of a DECA chpater advisor. 

7. This survey seemed to be a good way to describe 
my role as a DECA chapter advisor. 

This' su^^ey seemed to be a good wa^t to describe 
the role of a DECA chapter advisor^ 



Teacher-Coordinators 
Assistant State Supervisors 
Local Supervisors 
Teacheriducators' 



■ Teacher-Coordinators 

f' 

Assistant State Supervisors 
Local Supervisors 
Teacher Hucators 



Teacher-Coordinators 

Assistant State Supervisors 
Locir Supervisors 
Teacher Educators 



done I was substantiany-significantly the onexioing it and not a student?" 

Three' teacher-coordinators indicated concerns related to the scale. 
A teacher-coordinator wrote, "Thfe rating scale was hard to use. There 
'isn't enough difference between 4 and 7 and too much between 0 and 4o" 
Yet, another teacher-coordi;iator contraidicted that statement by stating, 
"Seven choices made it difficult to clearly define rny role." . A third 
teacher-coordinator suggested that a stale should be u$ed that would 
include an assessment as to whether or not a task was on-goin^ Or done 
once a year or less. 

One teacher-coordinator suggested that information concerning the 
type of area or s,chool system in which the teacKer-coordinator was employed 
would be useful^ Anotjier teacher-coordinator indicated that the survey 
was too long. Three teacher-coordinators expressed concern that return 
postage was not provided. Two teacher educators and onj? .local supervisor 
explained chosing specif U re^^ponses in relation to the learning location. 

Three teacher educaLo.:^ cApressed concern related to the use of the 
word., '^direct'* a:> a vc. L ih ihc Ldsk :>LatementSo One teacher educator 
stated> '\ . . iu ail the utcM acUvtties you will have different degrees 
of invoiveineuL ^cL dir^-^L the dicLivltlcs of doesn't seem to allow 
for this ... Some ot Lhc av.tlvlticb wogld ce^uirep in rny mind, an active'* 
involvement on the par t ./-f Lhc teacher. Other activi tiles would have the 
teacher In a niure pa2»:aive lOle a:> an uvci seer or a manager. Still other 
activities 1 would prcfof to :>cc accomplished totally by the students - 
but realistically the /ea. be. wo,.iJ be held re:ipbnsible for any and all 
activities carried out L> Ji-ti it>uLive cducuLidn studerai>/.' 

EKLC 



Another teacher educator -suggested that many of the statements begin 
with "Direct students in the ..." rather than "Direct A third 

teacher edufcator stated that the "chapter advisor should see that most 
of these tasks are completed l)ut the officers and committees (made 
of club members) should direct (guide, control , regulate) many of them." 

Two supervisors indicated that a point on the scale should have 




been, "corfmqn sense". One teacher educator Explained that some tasks 
were not choked because they were not unique to the role of the DECA 
advisor/ A- teacher educator stated that comprehensiveness could have 
been judged jf the tai^ks' had been grouped into functional or other desig- 
jrcategories^w- Qng^Jteacher educator asked why the researchers did 
bse the Corbin study. 

Evaluation of Instruct/onal Modules ' 

Pliase II of this%roject calls for a field test of all instructional 
modules developed through Pha^e I of the project. 'This field test would- 
be conducted at each of the four universities in Virginia providing 
distributive tedcher educdtiun. This field test is planned for the fall 
of 1979 and winter or \36U. ^ 

LOMtl UJlun:;- IMm i^^AliuiiCi. AliU KtCuMMhNbAlIONS 

A 

Conclusions ^ ^ 

Thu LaoK i.i^.Mi.i and valUdtioi. j,. ucess l-rvdicacca thai o^yer 

hair of ihc ii I I . Ibul 1 vd tJ*i<alioii teacher-COO TjCl 1 nd to I ^ In 

< 

Virginia bcllcvc Clial I U.wi. ^ I ^ ULLA v.l..fjLcr- advl:»oi:> Lficy pci fw. ... 
cOi^h or Lhc ^/ L i^K- . Ju L I I U. . oiu .lej cc KUr Llici moi c V I rc, 1 n I a 
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assistant state supervfsors, local supervisors, arid teacher educators - 
agree with the teacher-coordinators and believe that each of the 97 tasks 
should; be performed by teacher-coordinators in their role as DECA chapter 
advisors. However, differences occur in the ^Jegree of agreement between 
the teacher-coordinators and the assistant state supervisors, local 
supervisors, and teacher educators. ' 

Also, the extent to which the task^are performed and their importanc 
varies among tasks, according to Virginia Distributive Education tfeacher- 
coordinators. Over harlf of the teacher-coordinators believed that 89 of 
the 97 tasks are significant or substantial parts of their rd^e a^s DECA 
advisors. Less than half of the teacher-coordinators indicated that the 
following tasks are significant parts of their role as chapter advisors: , 

1. Seek monetacy contributions from businesses for DECA 
activitieso 

2. Inform absent me(nLer:> of plans and'activi tieSo ^ 

3. Speak at bdnqiiet ul pto^ssional chapter meetings other 

than own. ' ' 

I 

4. Di^^ect develupmenL ^f a constitution and bylaws^. ^ 

5. Direct the development uf a local DECA handbook. 

6i Direct the development and upkeep of a chapter library. 

7. Direct tlie formattun uf an alumni chapter;. 

8. Recomriend reference bqokb and periodicals that should be 
added to the library in relation to DECA. 



ftosL Virginia Q:>3i:>tdMt £.lulc :>upervi^ur:>, lucal :>upervisur:> , and 
teacher educator:^ LclicveJ IhuL a ma Jul I Ly uf the 97 listed taskb ;*huuld 
be learned in unJ.,i .ji aviiid . Lcuchti cJucatlun at d ui.iversi^ 



However, less than half of ^is group indicated that 27 tasks should be 
learned at the undergraduate level. M9r^ assistant. state supervisors, 
loca4 supervisors, and teacher educators believed that one task should 
be learned at the in-service level rather than the undergraduate level, 
namely, "Direct the operation of a school store or other business." How- 
ever, this must be interpreted in combination with 'the fact that 41% of 
the assistant state supervisors, local supervisors, and teacher educators 
did not indicate that ,this task should be performed by the teacher- 
coordinator in the ro\e of DECA advisor. 

v For the following tasks, an equal number of Virginia assistant st^e 
supervisors, ^local supervisors, and teacher educators indicated that th9 
tasks should be learned at the undergraduate level as indicated that it 
should be learned at the tn-service level: 

1. Direct the preparation of state and national reports. 

2, Seek monetdry contributions from businesses for DECA 
activities . ' 

However, for the secona Ldsk, half of the assistant state sypervlbors,. 

local supervlbor:^, and icaclie» educators did not believe that the task 

( 

should be performed by Ledcher coordinators in the role as DECA chapter 
advisor. 

For OMC La-K. au.iu ll»au \.uif uf L!ie a^:^\:ilaul :> td Le Super V I :>OrS , 

local 5U|Acr V 1 :5Ur . aiui » cactu r cd,icaioi:> who lr»dlcaLcd Ihdt Llie IdSk 
^houlJ be pcrroiiuc. a pa. C ..f U^c . o I of d UtCA advUor P^lieved LhaL 

Lliere wdb nothing a > ^^iiL^.un c L. Lc ledrncd ab^uL the activKy. 

Ullb CdSk was, "l..r.. lu a. :3cui M,cmbu!':i uf ^\ai\^ u..d tacUvlUei. 



The cdft^^USi^was drawn that- each of the 97 tasks merited inclusion 
'In training-t According to pre-established standards, no tas|c was rejected 
based upon findings of the survey. HoweV6rs>-the level to' which a task. 
^shoul/J be learned varied among the task statements. ""^^"-^ 

When related tasks vyere^ clustered into a topical outline, the^-Hvels 
to which the tasks should be developed were somewhat consistent. Based 
upon the reactions of the assistant state supervisors, local supervisors, 
and teacher educators regarding the learning locations of the tasks, each 
task was identified as either needing to be taught at the pre-service, in- 
service, or both levels. In Appendix J, the tasks are clustered into topics 
and each task's level of development and suggested learning locationCs? are 
identified. 

Implied Lions and Recommendations 
Since each task was identified as needing training, but the degree 
to which the task should be ledrned varied among the tasks, it was deter- 
mined that the inbtruciiona i modules should be developed in such a way 
that those tasks meriting a higher degree of training than other tasks 
should be stressed iri the module^- Learning activities would be designed 
for individual tasks based upon the level of development identified through 
this study. Those tasks with' a level of development higher than 4.8 on 
the scale of 7 (see Figure 1 and A^)pendix J), would receive increasing 
attention in irdininy in t elation to perfonpance speed, accuracy, and/or 
excellence of ta:)K abiltiy iiic hK^Jjer the level, the i^reater wouid be 
the attention paid to chc:.^ .uctoi:^ iho:>e ta^bk:^ v.iLfi level:^ ot develop 

inent lower thufi 4.b WOUU i ^Ulic ^x.. JcvclopmenL .,t :iM^ed or -<.^*.iacy. 
^or tdbkS with levels ic ^e 1 o»/ni..ti I l.cLwccfi J a..d ; /, a(Lc..Lluii 



would only be paid to non-performance concerns of the" task. No task was 
identiflefffthat would not require any training whatsoever. ' 

The instructional modules were developed based upon, the recommenda- 
tions cfted above. Furthehnore, the recommendation was made that the 
assistant state supervisor , local supervisor,, and teacher educator 
responses to the learning location question be considered in the develop 
ment of the modules and, that these locations be identified within the 
mc^ules^next to each task statement. ' Furthermore', sinc^^he learning 
locations showing merit ba|ed upon the findings of the^ study were the 
undergraduate, pre-service university teacher educatj^n program and in- 
service education, the learning locat*ion(s) for each task was to be iden 
tified as either "pre-service" or "in-service". The project directors 
writing the instructional modules did ^[identify each task with the learn- 
ing location ds recoirmended in tyis study. * 

It is rccoimiended that the [instructional modules deve3|)Red ^during 

this study be field tested at the four universities in Virginia offering 

Distributive I cache, hdi^atiun Phase II of this project v/lll provide 

such an opportun uy lo deteMninc such Items as the following: 

Lhe modules dre maij^geable- 

I, WhcLhci ot not the 1 tein:> Included in the modules are 
clear ad nder staMdable 

J WhcLiiui nKji Lhc ^,ii,/iLie:> cited in the 

modules ac,udliy d, velop th.. apHr^Dpriace competencies. 

sheets ea urt t\\e cumpeteAc i\.s validly and reliably 

ate, ui aL.e, Itia . anu vvO; thv^r 1 1 e. 



65 



The modules developed in this study should be used at the in-service 
and pre-service levels of teacher education. Most modules are appropriate 
•#or use at either level. Since many teacher-coordinators in Virginia have 
not been trained for these activitte^ a thorough in-service program for 
all teacher-coordinators in Virginia should be conducted using these 

modules o ' ; ^ , , ^ 

A.fuKher recommendation is that th6 modules be used in pre-service ^ 
teacher education at each of the four Virginia universities offec:ing 
Distributive Education. The importance of these tasks, as reveiled 
through the findings of this study, merit a recommendation that each 
Distributive Education student shoul^be trained in .these tasks before 
being certified to teach Oistril^utive'tducation by the state department 
of education. If .DECA Is to be a co-currici)lar, integral part of the 
Distribut1ve>LuucaLlun program, the Distributive Education' teacher- 
coordindtur who ^ervcb as the local UtCA chapter advisor must develop 
the profefesiunai compel cndes needed lu ue proficient in this area, 
therefore, each uULrlLutive tducation teaj-her-coordinator in Virginia 
should be proficient in each Lask identified as important in this studyi 
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APPENDIX A' 
intiLruci luiii to Panel of Lxperts 



1/1 struct ions to Consultants 

Please review the task statements provided to> determine the following: 

K Whether or not the statement is indeed a task (see definition 
of a task below). If you do not believe it is, place an "X" 
in front of the statement. - 

2. Whether or not the statement is clear. Is there only one. 
interpretation a teacher-coordinator would make? Does the 
statement meet the criteria- 1 isted below? Revise the state- 
ments as you see fit. | 

3o ..Whether or not all tasks are listed. List any tasks that 
you believe a teacher-coordinator performs in his/her 
role as a DECA advisor that is not found on this list. 



Definition of a task : "a meaningful unit of work activity generally 
' performed on the job by one worker within some limited period of 
time" ■ ' 

Structure of d La:.k ^.LaLcmcnL. d lask i^LaLcment \s a declarative state- 
ment wT£H tRrie^corfiponent parts: (1) an action verb, {2) an otyect 
of the action ver'b, and {^) a qualifying phrase when necessary- 
The ta:>k is a brief and clear statement which involves an employee 
interaction with object:., equipment, materi|rl\. pjeople," information, 
ideas, date, events, and conditions; the j^jeft of the action vecb 
should be understood by the employee to be *'r'| 

* ' ' ' h 

Ct I tcr Id ^O t a ta^k :> tdteihciu : g 

1. Be stated yrdiudtlcdl 1 , o^ioct v^^lth d present tcii^u ac tion verb 
^ Object of the action v.rb with the :iULject *'I' omitted, but 

under5too<i. when ne^essajy, q..ali tying phrases may become a 
pair^of the :aente.ice. 

iL Ref 1 ect pen oriiiance if>cc. tf1o»ty» Lliat I:., what work U done. 

i. Avo^ld aLtivltle:» tti^t are toj :ipcc1f1< or trivldl. 

4. Avoid acLlvltIc:* that ai e too yejier a I . 

b. Avoid the u:5c of vavju or ambiguoUi> 

6. Be wOi ded by »fja. uny .t fic la:sk rat^f.g i..aic- u^,. * ... 
sense whe*. a»,pli^a to it 

Avoid multiple av^tion v/ci . . 
8, Avoid niul tipic oLJcv^L ul ti. 
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9. Avoid joining more than one activity statement into a single 
task statement. , ,^ - ^ 

10. , Be capable of standing-^one, 

11. Be stated using terminology appropriate to the occupation 
(DECA Advisor) being studied. 

(Ammerman, H. .L. .v Performance Content for Job Training: Stating 
th e Tasks of the Job . Columbus, Ohio: The Center for Vocational 
Education, The Ohio State University, March , 1977. As condensed 
by Williams, T. M., Berns, R. G., and Turner, B. H... Systematic 
Procedures for IDECC Curriculum DeveloFlment , Columbus, Ohio: lUtCC, 
Inc., 1978,; , ',. ~ ^ 
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APPENDIX B 
Final Task Instrument 
toL TeQi,ticr-Coord1nator 




ikiciHtiHtirkitkirkirk'kieirkirkirkM'kk kitititirkirkitirkicirkirkirkirt^irkifiticifi^ 



KEY 



0 - Definitely not a task performed in my ro\e as a DECA Chapter Advisor 

1 - Under unusual circumstances may be a minor part 9f n\y role as ,a i)ECA-^ 

Chapter Advisor ' ^ x ^ , 

•2- 

3 - 

4 - A substantial part of rny role as a DECA Chapter Advisor 

5 - ^ ■ ■ 

6 - • ^ 

7 - A most significant part of rny role as a DECA Chapter Advisor * 

Circle One ^ 



lo Direct the election of officers. 0 1 2 3 4 5 6 7 



'2o Direct t,he installation of officers. 0 1 2 3 4 5 6 7 



3« Obtain pennlssion from school administrators 
and parents/guardians ror member participa- 
tion in DECA activitjtcs. 0 1*2 3 4 5 6 7 



4« Take ufricci:^ Lo a I cadet I |j Licilnlfiy 

session. . o \ z j 4 b 6 7 



5. Conduct leadership traini'iig, for members o-,^^ 0 1 2 3 4 5 6 7 



6o Orient members to DECA. i , ^ 0'\ 1 2 3 4 5 6^ 7 



7o Direct the delegation of responsibilities ^ * 

to members. 0 12 3 4 5 6 7 



8- DtrecL cuimni t Cbc Li, .m.i. ^-:iiun«;J 

tasks. \ r u I ^ J 4 b o / 



9. Coordinate bL^,^ , , .^n hti^iiu. < 

tional activiti j ' j ^ ; ^ 5 o / 



JO. Accompany chapLc. « . 

than DECA events ^i.c. l.' v .ati na* 

youth activities, etc) - » . 4 u . 



X. \ ., 7-2^ • ' • "... [ A 



V ■ . ■ 

■ . 

■ XEY ■ ^ 

" .■' - ''\ ^ , . , 

0 - Definitely not a task perfomed in my role as a DECA Chapter Advfsor 

1 - Under, unusual circumstances may be a minor part of iny rale as a 

DECA Chapter Advisor ° ' ; 

2 - , ■ ' . - ■ . . • ■ 
3'^- ■ , . ., 

4 - A substantial part of my role as a DECA Chapter Advisor 

5 - ' . . • 

6 ^ . - ■. * ■ ' . 

7 - A- most significant part of my role'aS a DECA Chapter Advisor 

***** * A ** ** *** ******** ** * * * ****** *** 



Circle One 



I 1 

I I • 


UireCL Lne evaiUaLion ot cnapter actiyi"" 
tieSo 


0 


1 


2 


3 


4 


& 


6 


■ 7 
— 


1 0 


UireCL Lne Torniation or coiiini ttccbo 


u 


1 

1 


2 


3 


4 


5 




7 


1 o. 


rxC^U i 1 c Q|5CriUUClVc cuUCaLIUM o UUUCil L>o 

to join DECA. 


0 


1 




3 


4 


5 


6 


7 


14. 


Recruit ot students to join DECA. 


0 


1 


2 


3 




5 


6 


'7' ■ 


15. 


Direct malnteridnce of chapter records 
(e.g., minutes, treasury records). 


U 


1 


I 


3 


4 


b 


6 


7 


16. 


Conduct an organizationchl meeting 'of 
the chapter. _ .. ' , 

r^^— 4-- ■ 


0 


1 ■ 


1 


J 


4 


5 


6 


7 * 


17. 


Direct members \\\ develop ir^y a yearly 
program of work . ^ 


u 


1 


L 


J 


4 


b 


0 


7 . 


18. 


f 

Ulrci. I iu<jaiiL»cr :i lf» U»c de^riiil iid L 1 uii 0>f 
goals <or the ndj>ter V 


0 


1 






4 


b 


b 


, - I - 
'/ 


1 J 


chapter ,;.tl\^ tic::s 




1 




> 


\ 




0 


/ 



; KEY 

0 - 'Definitely not a task performed in role as a DECA Chapter Advisor 

1 - Under unusual circumstances may be\a minor part of rny role as a 

DECA Chapter Advisor . - ^ ' , , ^ 

3 - ■ • . - „ ■•♦ "•' . ■ - ' ■ ' ■ ' ' ' '■ . 

4 A -Substantial part of n\y role as a DECA Chapter Advisor 

5 - . ■. . ...... 

'6 - ; . . ■ 

7 - A most sitjnificant part of my-, role as a DECA Chapter Advisor 

, * ' ' ^ Circle One. - 



j2'0. Encourage^ responsible behavior by chapter ' ^ . \ 
^ -member^. > ' 0 12^ 3 . 4 5 -6 7 

», ■ f ff • ' , . 

2] o ''^Assist members in ,the development of self-, ' 

' confidence and/or self-acceptance. OM 2 3 4 5 6 7 

-^v /■ . , ■ - . - 

"22o Serve as a role mode T'for .members. 0 1 2 3> 4 ,5 6 7 , 

■ * , ■ \ • ^ . ' ■ 

23, Direct a fund-raising activity, i*^ ' . 0 .1 . 2 3 4 5 6 7 

: •■ • — 7^ ^ ' ' ^'^^ ■ ' • 

' ' ^ ' ' . . • ■> 

24o Direct the operatton of a school store 

- or^ other business^ ' - 0 - 1 2 3 4 \5 6 7 . 

— — : — ~ — ~ ' — - ^ V 

25'. Seek mohetairy corvtribittiohs from busi- 

Besses fb/DECA activities. .0 1 2 3 4 5.6 7 

-1^- 1 ^ ^ ; — '1 ' r ' ^ . ' 

26. ^D.irect member participation in ma-rket'ing . • ...^ 

" project (i.e.; Free-entefrprise project, 

Diamond project)'. - 0 . 1 2 -3 4-,. .5 6 7 

: ' — - ■ ^ = [ 

27.. Utilize values clar.jfipation activitjes^^ 3 4 5. 6 7^ 

— ^— ' ' ^ ' — : r , ^ ' \ ^ 

28t Direct m^bers |^o set desirable standards' ' . 

, of behavior..: ' 0 1 2 3 4 5 6 7 
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. - ' ,. KEY 




0 - Definitely not a task performed in my r»^^ a DECA. Chapter Advisor 

1 - Under unusual circumstances may be a miij^r^rt of my role as a DECA 
\. Chapter Advisor /' 

2 - , ■ ■ ■ . ■ 

4 - A substantial •'part of my role^^s a DECA Chapte^*. )'\dv.isor ,^ 

6 " " ^ 

7 - A most significant part of my role as a DECA Chal>ter Advisor 

.* . ■ ^ Circle One 



29. Direct members with the financial manage- 
ment of the chapter. $t V- 0-^1- 2 3 4 5 6 7 



30. Direct members in applying, problem- 

soJ4/ing techniques, - v. . ^ 0 1 2 3 4 5 6, 7_ 

. - . : ' • — • . ' ^ ^ — \ 

31. Direct brain$lftfiwmg sessions regar'ding ' . \ 



^ Chapter actilfPlr^ 6tc. -0 1 2 3- 4V 



32o Direct members, i^. "group d©»* si on ^ ^ 
' regarding cHafiter activ-itii^, etc. a 1 2 3 4 5 6 7 

i ' ■ ^^^^^^^^ ' 

33. Direct chapter to provide honors/awards 
to deserving individuals other than chap- 
ter .fnembers^ ' 0 2- 3 4 5 6 7 



34* Cr^te an intersA in^^he selection of a ^ 

desirable occupeWbn. . 0 1 2-3.4 5 6^ 7 

•3^ Discuss ^ith members career aspirations. * *0 1 2/ 3 4 5 6 7 

36. Direct members to-appTy foir schoTarsMps. 0 1 2 '3 4 5 6 7^ 

37, Direct field trips in r^jation to' DECA. . 4 .1 2 3 4 5 6 7 
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** **** * ** A * * k* irk-irk**irkirk1r*1rirk1r*irkirkirkirk*^ 

' KEY. - .- , 

0 - Definitely not a taSk performed iji rny role as a DECA Chapter Advisor 

1- Under unusual circumstances may be a minor part of my role as a DECA 
Chapter Advisor 

■••:-|: ■ ■ . 

' 4 - A substantial part of rny role as a DECA Chapter Advisor 

v-t 5 -■ ■ ' ■ ■ ' ■ ■ . 

6 - • . 

7 - A most significaRt part of rny role as a DECA Chapter. Advisor 

Circle One 

38. Direct the preparation of meeting^ agenda « 0 12 3 4 5 6 7 

39. Consult the advisory committee and/or 
other individuals for, assistance and 

advice on activities of the chapter. 0 12.3 4 5 6 7 



7 

40. Prepare members in Ise of Parliamentary- 
Procedures. Q 1 2 3 4 5 6 7 , 



41, Distribute and/or discuss DECA-related 
11 teratui^ to chapter members. ^ 



0 1 . 2 ' i3 4 5 6-^ 7 



- — : ^ — - — 10 :: ' ■ 

"j, 42. Maintai.n liaison role with other youth • 



organization advisors.; " 0 1 2 3 .4 5 6 7 



■4^1,^Iiji#nT^absent members of plans and 
' .activities. 



O" 1 ■2 3 4 5 6 7 



^4, Dinect thi6 development of a chapter . ' " - 

scrapbook. ~ a- . 0 1 - 2 3 4 ,5 '6 7 



45. Seek involvement of other^^choo] .per-' , 

soryiel in chapter activities. • .'■ 0 /1 2 3 4 5 fS 7 



46. Direct securemWnt'of gu"est speakers 
for chapter meetfngs, . 



0 1 2 '3 I' 5 6 7 
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' " ■ ■ ' 'key' ' ,^ ' : \ 'y \ 

0 - 'Definitely not a task perfomed in niy role as a DECA Chapter Advisor 

1 - Under unusual circumstances may be a minor part ^ vxj role'as a DECA 

Chapter Advisor 

■ '2 - , , . . . - 

3 -• ■ ' 

4 - A substantial part of my role as a DECA Chapter Advisor 

5 - 
6 

7 - A most significant part of my role as a DECA Chapter Advisor 

^ » A » A * * **** **** A A A Aj* * A A A ** ** * A i lr ■* * * * * * * A * 

• Circle- One/ 



inity f< 



47. Provide opportunity for mernbers to attend 
cluster, district, state, and/or njitional 
. conferences,, rall-i.^s, etc. 



0 1 2 3 4 5 6 7 



48. Report to appropriate officials. 



0 1*2 3 4. 5 6 7 



49. 'Submit a DECA roster.' " \ 0 I 2 3 ' 4' 5 6 7 

50. Identify media through whicfh chapter , \ 
activities can be publicized, .012 3, 4 5 6 7 

^ ■ '. J -. '— rr- — 

5]o Express a philosophy concerning DECA. O'^/l 2. 3 4 '5 6 7 

^ ~' ~ ^ — ^~ 

52. Direct *the establishment of displays * 

in the school and community about DECA. 0 12 3 4 5 6 7 



53i . Submit news releases and/^r n)anuscripts ^ - 

on activities DECA fo^ newspapers and/ , : 1 

- or 'other perio(fTcals. : 0 1 2 ,3 4 5 6 7 

' ^^ ^ ' \. 

= ^ "T^ ' — ' \ ' * ' 

54. ihclude information ort^ DECA in distribu- ^ . ^ ^ 

, J. tive ecHication brochures, pamphlets, etc. 0 1-2 3 4 5 6 7 



/ 55/ ^Kire'ct the presentation of DECA chapter 

t a^ctivitie^ .on radio and/or telievisipn. 0 12 3 4 5* 6 7 

" — ~ 
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KEY /' ' 

0 - Definitely not a task p.erformed in my role as a DECA Chapter Advisor 

2 - Undef^nusual circumstances may be a. mi nor part of my role as a DECA 

Chapter Advisor , " . "/ , " 

3 - ■ , ' . 

4 - A substantial part of my rol% as a DECA Chapter Advisor 

■l' ' ■ " ■ " 

7 A most significant part °^^'])y^][°j^^^ ^^ ^^^^^^j^^^^ P^ ^]^2^^ 



Circle dne 



56. Acquaint parents of members wi th- the pur- .. ' ' " . 
' poses, activftles, and/or values of QECA.- 01 234567 




-i Present objectives of chapter tO'/emplbye^•s, .'- ' , ^ — 
and/or tra-ining sponsors. , 0 1 2^ 3 4 5 6 7 



58. M}1rect. the preliaration of state ^itd 
._/7iational reports. 



0 1.2 3 4 5 6 7' 



59. Speak^ banquet or prof essiCMial cfrapter 

meet^n#9ther than own. ;/ ' 0 T ^ -^ ^■ 



60. f Speak to school jind/or community groups 
about DECA. ' • ■ 



;0 1 2 '3H£-:i5 6. ,7 



6.1.^ Direct members to make presentations 
before various groups. 



0 1 2 -3 %;:5^6 7 



62. Promote school spifit thrpAigh chapter ■ 
activities. ■ ' 



, 0 1 2;^ 3 . 4 5.6-7 



53. Carp^ out app^-oved disciplinary action. 0 



■ ' ^ i ^ ^ ■ - 

64. Uphold accept(ible standards of member. 
'* ' behavior in DECA activities. ' ^ 



1 2 ,3 4 5 6'? 



0 1 2 .^-3 4' 5 6 7 
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*kk1 i **AkkAkMkAAkk*kkAkhkkk k *k kk kk *** i r k ii Akkk kkkk kk Ai* k k**^^ 

. .KEY ^ '. 

0 - Definitely nqtj. task performed in my, role as a DECA Chapter Advisor 

1 Under unusual jCfrcumstances may be a minor part of my role as a DECA 
Chapter Advisor. 

2 - ' 

-....v, 3 . 

4 - A substantial part of my role as. a DECA Chapter Advisor 

. ■ 5 r . ■ . ■'■ . ^ ^ . 

5 - ' f ■ 

' 7 - A most significant part of my. role as a DECA' Chapter Advisor r 

' ' / - X ■ Circle One 



65. Promote conmujiity spirit through chapter ' ; ' ^ «t ° • 
- activities. • . -^ 0 1 2^^.^4 5 -6 7 

^ —1 . : . ^ "" ' ■'^^ rr^. — 

66. Direct member's* .<in preparation for district, - 

, state, and/or national conference^ an(^ \ . 

^\ .competitive events. - \. ^ 0 1 2 3 4 5 6 7 

■ ~w- — : ' ■ ."v ' 

67. Assist" in the development af rules and 

' procedures for conducting district, state, ^ ' . 

v regional , ^d/or national DECA cortjjetitive ^ 
' ^ events. ' . *• 0 ,1 2 3, 4 :5 .6 7 



68. Secure judges for competitive events;-' ...0 1, 2 3/ 4 



A ^ 2 6 .7 



~ '. — ' I ■ " . ' ■ 

69. Provide recognition 4;i); cH^ter .members. 



0 1 2 3' 4 5. 6 7 



''^^ 70. Publicize^mem^er .a.GK-i^vetli^nt, 1 . 2^' 3 4 5,6 7 

. . ■ " . '- i'-^'- r'' -'--V - .'n ■ -^-1^ 

' ,-; «>■ , ■ ■ ■ ■ ■■, 

71,. Sjcplain competitive jjeyents to members. , 0 1 2 3 4 5 6 7 



7^' 'Organize a competitive event. 0 1 2 3 4 5 6 7 

* -i . ■ ■ ■ = — 

* '* 73. Direct local. chapter's participation^ in^ '^^^ ' 

'\ -t,. J.; district, state, nationaj fyents.- 3^- .'-l 5. ^ '.!■ 




J>** »** A** ********* *** * *** * ***** * **** A* A** * AAA * ********* A A** ***** 

V " • KEY . ... - • 

0 - Definitely not a task .performed in iny role as a DECA Chapter Advisor 

1 - Under unusual circumstances may be a minor part of rny rcle as a DECA 

Chapter Advisor 

2 - 

3'.- • . • • • ■ , 

4 - A substantial part of rny role as a DECA. Chapter Advisor 

fi - ' ■• ■ ■ ■ . ■. 

7 - A most significant part of my role as a DECA Chapter Advisor - 

*****<***^t**************** * * Ai A A* k*irkirkirkirk-trkirkir)c*itirk*** * * * k kk*ie1t*-k**firk 

Circltf One " « 



' 74. Direct the selection of a local DE student m 
of the year. . ' • ,0 1 2 3 4 5 ' 6 7 

. . ■ » • 

75. Direct initiation activities. . 0' 1 -2 3 4 5 6 7 

\ , ■ . . ^ ■ : ^ 

• •\ ' ♦ • . ■ 

76. Direct? development of s constitution and. 

\ bylaws. . " v ' 0 1 2 3 4 5 6 J 

• " "" ■ — ' : ^ — ■ 

•^7. Direct employer-employee bafiquet. 0 1 2 3 4 5 6.7 



78. Direct social activities. ^ . ' 0 1 2 3 4 5 7 

• ' • ■ ' ^ 

79/ Arrange necessary- transp&rtat|^^(Jr , 

memberjo* , - 0 ^ 2 3 4 5 6 7 

SO, Determine school procedures_Fpr^tabl is ^ 

ing and/or opfer<|lng.a studenr*organization.O m 2 3 4 -5 6 7 

I ' • T'" ' : 

81. .Direct the -devel'opment of a. local DECA -. ^ "/ . ' 

■ handbtjok. ' - . . 0 V:^ h 4 5 6-7 

82. ^ ^bte^kiFr a procedure for acquiring coA- ■ r^k': 

* sumibl^ suppTie? and materials needed, by . • , ' ' 

the^cljapt^ro ; ' 0. 1 2 3 4 5 '6 T 
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k**** ******** ** * * ** A * A * * * * * ^H^^H^^H^^H^^HI^★★★★★*^rfc****★*★^^ 

KEY ■ 

0 - Definitely not a task performed in tny role as a DECA Chapter Advisor 

1 - Underfflfcjsual circumstances may be a minor part of my role as a DECA 

Chaptir Advisor 

2 - 

3 - ". ■ . . •■ gfc- 

4 - A substantial part of my role as a flECA Chapter Advisor 'f^'. 

5 - ' ' ' 

6 - , 

7 - A most significant part of my role as a DECA Chapter Advisor 

******* ** ***** A* *********************************************** *^ 

Circle One 



83. Determine the cost of an activity, 0 1 ^2 3 4l -5 6 7 




84. Direct the development and upkeep of a 

chapter library. ' •. 0 1 2 '3 4 .5 6 7 

: ■ ' 

85. Direct the fdVmation of an alumni chapter. .0 1 5^ 3 4 5 

86. Meet with other chapter advisors. " 0 1 2' 3 4- 

87. - Plan a dfstrict; and/or cluster conferencis/ 
- rally. - .Opl^ .2 3 4 5 6-7 




^. Diregt the maintenance and/or care of all . ' [ 

chapter property. . ? . 0 1 2 3 .4 5 6 7 

' ' I z Ift ^ • 

'89. Arrange laboratory work areas and storage > , ^ 

space to facilitate DECA activities. 0 1 2/ 3 4^ 5 6. 7 ' 

- ■ ' ' ' : . ' ' • :,J^ ^ 

90^ ' Read literature regarding OpA^ Q 1 2 3 , 4 5 -6 7/ 



-91. Recommend refer*enc6 books and-periodicals « ; 
. that ^should be .added to 'th6 library in .i - ' * . ' ' 

;V ?felation to DECV\. V > . ,0 1; 2 ^ ;4 -^5 6 7 



T ^ 



^ , KEY 

0 r Definitely not a task performed in my role as a DECA. Chapter Advisor 

1 - Under unusual circumstances may be a minor- part of my role, as a DECA 

Chapter Advisor \ 
.2 - ■ ■ • , . 

3.- • • ' 

4 - A substantial part of iny role.as^a DECA-Chapter Advisor 

5- ■ - ' 

6 - , ■■ ' ■ - ■ • ■ 

7 -:A most significant part of. my role as a DECA Chapter Advisor- 
********* 

Circle One 



92. /Compile a list of DECA related matedja^ 
' needed for %e^academic year. ^ 



0 1 2 3 4 5 6 7 

1, 

93. Refer members to qualified rSource persons 

for DECA related information. 0:1 2 3 4 5,6 7 

94. Obtain" administrative approvalVor DECA . • ^ ^ 
activities. ° \ 2 ^''^ ^ ^ ^ 

95. Chaperone DECA' events and activities. ^ . 0* 1 2 3 .4. 5 6 ' 7 

' '. ^ . , ^ 

'I , \ ■ *- 

96. Order DECA related material (e.g., jewelry,;- , . . 

•' plaques) from the DECA Supply Service.. . . vQf'J 2 3 4 5 .6 7 

•97. Seetiicfuncling. from local school administra- 
' tion for iDECA member and/or advisor parti- 
cipation at DECA activities.-. 0 1 2 3 4 5 6 7 




. ..■« ■ ■ ■ ' • ■ « » ' lit ll li I I I I 

•* ... * • ' 

KEY. ' ' 





. ■ 0 - Definitely- not a task performed in my role as a DECA Chapter Ad^ispr 
- Under unusiial circumstances may ^e^a minor part of my role as. a DKA 
Chapter' Advisor 



ri - 

" 3 - " ♦ 
'* 4 - A substantial part of my role as a DECA Chapter Advisor 

, 5 - , ■ 

6 - . . 

7 - A most significant part of my role as a DECA Chapter Advisor - 



Circle Orfe 



' A A A A 4r 'A 



OTI^ TASKS NOT mCLUDED: 



0 1 2 3 4 5 6 7 



0 1-2 3 4 5 6 7 



0. '1 2 -3 4 5 6 7 



0 1 2 3 4.5 6 7 



0 1 2 3 4 5 6 7 



0 1 2 3 ,4 5 ' 6 7 



0 12^ 4 5 6 7 



0 1 2 3 4 5 6 7 
0 1.'2 3 4 5 6 7 



'Directions' r Teacher-C06Kdina,tqrs 



.-a"^'^ On * the -foti owing pagtes, you .will find a list of tasks that you may 

* or mciy not perfohn in vtf'ur role as a DECA Chapter Advisor . Circle the 
number .which accurately reports how much you consider each task to be a 
part of your role as an advisor. , ' 

MULTIPLE-STAFF PROGRAM: If you are a. teacher-coordinator in a 
multiple-staff program, answer these questlans as if you y^ere the cfnlj, 
DECA Advisor in the school.-"^ In other words, if one teacher-coordinate 
in your school advises the DECA Chapter, complete this instrumeiit 
if you were that advi'sor. If the responsibilities fpr. DECA are divided 
among 'tw6~or mare teacher-coordinators, th.ink in terms of all responsi- 
7-'^«s&ftities tor DECA in your school and not otily your assigned ones. . 

■ ■ ' '■ ■ , . ' ' . ■■ ^ ' ^' 

. . KEY ; 

0- Definitely not a task performed in n\y role as a DECA Chapter Advisor 

r- Under unusual circumstances may be a minor part of my role a§ a DECA 
Chapter Advisor 

2- • . ■ ■ • . 

4 - A substantial part of my, role -as a DECA Chapter Advisor 

V- - , ' '. , ' ■ ^ ' 

7 - A most significant part of my role as a qppchapter Advisor. 

DEFINITION^V 4 - , , " 

Please consider the word, DIRECT , to be a composite of the following' 
verbs : " - - v 

to manage 

* to guide . , ' 
to regulate ^ . * 
to contral . - ^ 



to aim/head/point 
to supervise and instruct 
to give direction . 



Dicectibris -""Teacher Educators/Supe^4sors 

On the foil owtnq jD^ages, you ^will firid a list of tasks performed by, 
distributive educatiqn cjpordinators .in their /ole/as a DECA chapter 
advisor. In the blapl^ prfovided; check alir^tasks which you bejieve should 
be performed by teacher-cobrdinatbrs in, their role as a chapter advisor. 
Add any tasks that are not.lfsjed. - * ^ 

# "" Then , go'^ack^andJ^ circle the one Category that indicates whejr^ the*, 
tg|cJ^r-coordinators sholild. learn how tp perform the task. 



KEY 



U - UNDERGRADUATE, pre-servtpe university ^teacher education program 

' M - MASTER'S Drogram at a university, ^ ' 

P - POST-MASTER'S program, at a university 

I - IN-SERVICE workshop/module • ' 

0 - OTHER (please specify) 

^ N - NOWHERE - there is nothi/jg of any real substance'^'that^needs 

\ to b'fe'Teirned about, the activity . ^ ^ ' , 



DEFINITIONS 

I ^ Please consider the^wOfd, .DIRECT, to be a composite of the following 
verbs: 

to manage 

to guide 

to regulate 

, ^ to control 

to aim/iiead/ point 

* to ^supervise " - 

• to give direction 
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APPENDIX D 

Teacher-Coordinator, Assistarvt fetatfe Supervisor:;; 
.Local Su|ig»'sor' and 'teacher Educator 'Background Questionna/ir6s 




■0^ 



■0 



V^' '^ 1' Teacher-Cbordinator Questionnaire - 
:/ piease dOwpT^^ this fom by checking the appropriate responses: 
1. Sex: Male' Female - . 



^ars 



/ 



2. ^ars of teaching experience -In Distributive Education^: ,s 

0-1 V ' - ' A_^4-5 . . V 8-9^ 



3. 



2^3 i - • ' ,6-7 ' ' *lV_ TO+ 



Wdre ; 

^ion ^ 



you certified to teach Distributive . Education bas^ed upon cdmple- 
of the requirenieiits, in a.(ff): ^ ' 

Untfer^raduatie Distributive Teacher Educatf or) Program y ' 

Siii^er eerf i^^^ ^ * * >\ 



4. University from which ydli,t:ompleted Distributive Education courses , 
for certification: 



5, Educational background:. ( ^ . 

Bachelor's degree Master's degree + 30 quarter 

* ^ hcrars/ 20 semester 



Other (specfify) 



Master's degree ^ 

Doctorate ' - . 

Bachelor's degree + 30' v , . 

, quarter hours /20 sanester 

6. Wei^e you a member of Collegiate DECA In college? I Yes No 

7. Number of Distributive Education teachqr-coordlnators in your school 



8. Total number of Distributive Education high schopl students in your . 
school : \ 4 ^ • 



9. Do^ you feel that the following statement reflects your belief iii rela- 
tion to DECA' s, role in thfe Distributive Education program? 



Coordinator Questlqnftairefv-cohtinued # 

OECA Should be co-curricular In that it should pro^ 
vide opportunities to further develop competencies 
normally learned in the classroom and on the job and 
should, furthenhore, provide opportunities to acquire 
additional competencies, such>^as" leadership and social 
skills.. 

Yes No 




/ 



0 
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SupenBy|^/^'^»cher Educators Questionnaire 
Pleasj9^ewp%tf 1^^ '^om bv checking th^ appropriate r»spcnses : 



1. .Sex:; * v V M^tfr Female 




2* Years of^expliar^sncs JistrTbu^tive Educ^::ion 



3, Educational ba-jcgroinrc: 

^ Bachelor ^ar^e ^ ■* . ^ 

Bachelr- 1 - ee - 3Q ^uaHer*'^^ rr J semest^ airs 



Master o^^^^r^ 
Master > -^e --^^QMi -a** howrt ^pr 20 ^eroeste- Jrs 



Doctor 



other- • . . tfttr-^v 




How many yea-^ ^ jf4ll|||^7-gh ^jTOo,^a'^^^r1but' ^ iaui^f^ -ic teacher 
-.oordinator? '''^ ''^ 



iUw many year :5 %t oeen siner you v-^^tre a high school D1?ftnbutiye 

tacicatlon ^li natqr? ' ■ . 

■ "".^ ^ - 

JO you feel tnai^ follow jng-stateren -iflects your be^'ie^ in 
-elation to a in dihaaHBistri buLive Education program? 



DECA.sho^ c --cirrf?icSlar in that it should pro- 
vide oppo 'Ui-t^es to further develop competencies 
normally "oa^nec ^n the classroom and on the and 
should, Turt^e'^^^re, provide oppcr^ -mities to acquirer 
additional --rm- sncies, such as satershio and social 
skills 



Yes 
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• ; " \ . - PIUOTJEST - 

. . ' ' ;^ ■ Fo<" Discussion* Only 

; V. . ' , " - '\. I NUMBER OF MINUTES TO.GOMPLETE SURVEY: 

.. • ' ' teacher-Coordinator Questionnaire 

Pl6ase complete this' fonfi by checkinc[ the appropriate responses: 

1". Sex: Males' •_. Female ' 2. Age: 20-24 40-44 

' ~ ' ' '■ . " ^ ■ 

•3; Years 'of teaching experience: V. 1^-1^- ^45-49 

' • ■■ •■ ■ ^ ■ ■ , • ■-. ■ . 

"\ 0-1 • < 6-7"^ . 30-34 ^50+ 

'./• '2-3 8-9 . ' '35-39 ■ . ■ / 



4-5 10+ 



Were you certified to teach Distribiipve Education based upon colnple- 
' tion'of the requirements in a(n): ■ ^^-^^ 

. ' -^ UnGergraduate Distributive Teacher Education Program 

J Sumner Certification Program 



5. University from which you completed Distributtve Education courses 
for certification: , ^ • " 



6. Educational background: \ 

Bachelor's degree ' Bachelor*s degree + 30 quarter hours/ 

20' SCTiesten 

^ Master's d^ree ^ ^ y\ Master's degree + 30 quarter hours/20 

Doctorate . ^semester . ^ - 




Other (specify) 



7, Were you a memberTof^llegiate DECA in college?,- Yes . No 

8. Number of Distr4!«it1^e Education tAcher-coordinators in your school : 

. ■ ■ - • • ■ '. ■ • • 



9. Total^^^number of Distributive Education high school students in your 
sctiool : ' 



10. Do you feel that the following statement reflects your belief in rela- 
tion to DECA's^role in the Distributive Education /program? 

DECA should be co-curricular in that it should provide 
opportunities to further develop competencies normally 



\ 92 



r 
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* ' PILOT TEST 
For Discussion Only 



learnecf in the classroom and on the job and should, 
furthermore, provide opportunities to acquire adidi- 
tional competencies, such as leadership and social 



' /Skms. 

■ ' . ♦ 



'/ Yes ' • ■ No 



( ■ 



V 



102 
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NUMBER OF MINUTES TO COMPLETE SURVEY: ^ 

Suoe**^'^ ^ ^•^ Teacher Educair^s Question-^ai re ' . ' 

Pteas? corHD ^ "rr.zs form by chec^ ng\tbe apprcc-Haxe responsest' - 

1. iex He Female . 2 Age: 

3. ^eatrsAc^ re*c:""W experience: r-r- — ' 

25^ 2i _ ••5-49 

30- ^0+ / 



^ 5-7 

2- 8-; 



^35- 39 



i, Eflicat .or^l Dd./'.^nrjnd: ^ ^ 

__-^-*elc — cegree . ^ . / 

* j<cnel r^*5 legree + 30 quarter hours or 20 semes ours 
.^sxer ^P*gree ^ 

'^Iteste'^ -?t?tureet^+ 30 quarter hours or 20 ^emeste- lours 

. Diui ^rai:^ 

— ^ ^ ■ 

:xrer--c^i-f3e specify: " , 



5. rcw many^ears /^jre you a , high school Distributive .cation teacher- 
*:Dordinr.tor? \ 

6 i^w mtr^y years • is it Deen since you were a high scrroo'TDIst'^^Dutive 
Educa" nr reacJ^e^ -coordinator? ' . , 



in yc -eel that the following statement reflects ^v^our belief in rela- 
tion tc DECA's rcle'in the Distributive Education rr-ogram? 

:ECA shoulc be co-curricular in that it Shou c provide . 
^ )pportunities to further develop competencies normally 

earned in the classroom and on the job and s^H>uld, fur- 
• :hermore, provide opportunities to acquire aar-^tional 
:ompetencieSv such as leadership and social s; 'lis. 

\ ■ . ' " 

fes No /-^ ' . 



EKLC 



P-.OT -IST 
For Discussion Cn / 



* Dlrectv-ns - Teacher-Coordinators ' 

• Or the following pei'gei . you will find e 'itt of tasks that yo.. msrr 
or ma^y not perform in^your '■le as a DECA chanter advisor . CircU ttr- 
number which accurately r&xr—.z how much you consider each task tc 
p<|rt of your -cle as an acv "cr. 



KEY 



0 
1 



De' nite > not a task ssTfc-rwd in rny rc -a as a DECA Chapter Asrrsor 

UiHwer .nuisual circumstatce ay be a minor part of tny rbl6 as - :SU\ 
ChfcTf*- -\dvisor . ' 



2 - V. ^ • 

4 - jjbs^ntial part of irty '^1'? as a DECA Chapter, Advisor 

■ . ' ■ d ■ ■ ' 

6 - 

.7 • 



Tosi ignif leant part 



role as a DECA Chapter Advisor 

4 



Jefj - ' ^ion : 

^eas :onsider the - DIRECT, to be a composi-te of the following 



verb: 



13 manage 

zz guide 

-0 regulate 

ro control 

to aim/head/point 

to supervise and instruct 

to give direction 



i U4 



• PILOT TEST - 

^ . \ for Discussion Only 

j,^ ... 

Directions - Teacher Educators/Supervlbors 

/ ■ - " • . " 

^ On the following pages, you will find a list of tase performed 
by distributive coordinators in their role as a DECA chaoter advisor. 
In the blank provided, check all. tasks- which you .believe should be per- 
formed by teacher-coordinators in their role as a' charter advisor. Adc 
any tasks that are not listed.' 

Then , go back and circle the one category triat -TU'cates where 
teachericoordina tors should l^arn how to perform zi\e 



KEY 

U - UNDERGRADUATE, pre-service university tea^iwr eduqation orocram 
M - MASTER'S program at a universi1;y 

P - POST-MASTER'S program at a university ^ v 

I - IN-SERVICE workshop/module ' - . 

0 r OTHER: (please specify) ' , ^ 

N - NOWHERE - there is nothing of any real sustarca that needs 

to, be learned about the activity ^ 



Definition: 

Please consider the word,. DIRECT , to be a composite of the^-Qgywing 

verbs: 

^to manage ^ 

to guide ^ 
. to regulate 

to control 

to aim/head/point 

to supervise 

to give direction 
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1. Direct the.;^-Hnnon of officers. 


U I M* P 0 N 


Z. Direct the "^rrziallation of officers . ■ •/ 


U I M P ON 


^ i ' 

3. Dtre<;t *addr:tional responsibilities 
toward those ment)ers who have demon- 
strated their interest and abilities. 


U. I M P 0 N 


4. Take officers to a'leadershipHrain- 
ing session. - \ 


U 1 M P 0 N 


5. Conduct ladership 'training for members. 


U I M P 0 N 


6.. Orient stuaents to DECA. 


U I M 'P 0 N 


7. Direct the delegation of responsibili- ' . 
^ies to members. ' 


U I M P 0 N 


81 J/irect cormittee to accomplish assigned 

tasks. , . 


U I M P 0 N 


9o Coordinate DECA activities with 
instructional activities. 


U I M P 0 N 


10. Accompany chapter officers to ^events 

other ^:han DECA events. ' 


U I M P 0 N 


llo Direct the evaluation of chapter 
activities. 


r 

U I ,M P 0 N 


12. Direct the formation.of committees. . 


U I M- . P 0 N 


13. Require distributive education 

students to join DECA. : 


U I M P 0 N 


14. Recruit DE students to join DECA. ^ 


U I M P O N 
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15, Direct maintenance of chapter records 
(e.g. , minutes, -treasury records). 



U I M P 0 N 



16. Conduct an organlzajtlonal meeting of 
the chapter. 



U I M P 0 N 



17. Direct students in developing a program 
of work. ' , 



U I M P 0 N 



V 



18. 



Direct members. in the determination of 
goals for the chapter. 



i^j^ter 



0 I M P 0 N 



19, Evaluate each member's participation 
in chapter activities. ^ 



U I M P ON 



20. Encourage responsible behavior by 
chapter members. 



U I M P 0 N 



21. Assist members in the development of 
self-confidence and/or self-acceptance. 



U IMP ON 



22." Serve as a role model for members. 



U I M P 0 N 



23. Direct a fund-raising activity. 
+— — — 



U I M PON 



24. Direct thQ operation of a school store. 



U I M P- 0 N 



25. Seek .contributions from busiriesses for 
-, DECA activities. 



U I M P 0 N 



26. Direct member participation in marketing 
projects. 



U I M P 0 N 



27. Utilize values clarification activities. 



U I M P 0 N 



28. Direct studenjts to set desirable stand- 
ards of behavior. . 



U I M P 0 N 





PILOT TEST - 
Discussion Only 


29. .Direct students with the financial manage- 
?. meiTt oiT the c)iapter. 


U I M P 0 N 


30. Direct students in applying problem- 
solving techniques. • 


U I MP d'' N 


V 

31. Birect brainstorming sessions. 


I M PON 


»32. Direct members in -group decision 

making. ^ 


U I M P ^0 N 


33. Direct chapter to provide. honors/ 

awards to deserving individuals other. 

than chapter members. ^ 


U I M P 0 N 


34. Crea^te-^wKinterest in the selection 

of a desirable occupation. \ ' ^ 


'U I M P O N 


35. ^ Discuss with students career 

aspirations. * 


U I M P 0 N 


36. Direct students to apply for scholar- 
ships. ' : 


•> 

U • I ,M P 0 N- 


37. Conduct field trips. : 

■ ' • - / ^ 1 


U I H P 0.' N 


38.' Direct the preparation of meeting • 

agenda. || - \^ 


U I M PON 


39. Consult the advisory conniittee and/or 

other individuals, for* assistance and I 
advice <in activities of the chapter.^ ,, 


/ 

U I M P 0 N 


40,. Inform,.' in writing, the school, stu- . 
5^ dents, and their parentis of the 

chapter activities. ^ ' ^ 

• t . . . 


U ■ I 71 P 0 N 


41. .Distribute and/or discuss DECA-related 

literature to chapter members. 

_ ^ '• ■ ' 


'■ " . . ■ 
U I M P 0 N 
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■'42. Maintain liaison rolfe with otKer . x 
' yo*^th organization advisors. . 


U I M P 0 N 


43. Inform absent members of plans I . 

* . and activities. " ^ 

- A' • 


U I H P;;0. N 


'. • . . 

44. Direct the development of a chapter 

/ sjjrapbook. ^ 


U I M- P 0 N 


45;^ ;S'eek involvement of other school 
personnel in chapter activities'. 


U I. M P d N 


' ' . . 

46. Secure guest speakiers -for chapter 
" ^etiri^s. ' 


U I M P ' 0 N 


'47. Provide opportunity fo'r students^ to 

attend cluster, district, state, and/ - 

or national conferences, „ral Ties, etc.. 


' ' ■ ■ bVv 

u; I M P 0^ N 


-,48.. Report to appropriate Officials. ' - 


,U I M P 0-,N 


49. Submit a DECA roster. 


u r M P 0 N 


• '■• ■ t ' \ - 

50, Identify media through which chapter- 

activities can be publicized. ' , 


U I M. P 0 N 


51/ Expres5 a philosophy concerning DECA. 


U I M P 0 N 


52. Direct the establishment of displays In 
the school and community about DECA. 

" ) • ' — ^ ' ' 


I M P 0 N 


53. Submit news releases and/or manuscripts 
on activities of DECA for newspapers 
and/or other periodicals. 


U I M P 0 N 


.5.4i Provide' information on DECA in distribu- 
tive education brochures, pamphlets,. etc. 


U I M P 0 N 
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55/ Direct the presentation of DECA 
chapter activities on radio and/or 
teTevision.- 



U I M P 0 N 



56. -Acquaint parents of members with, the 
purposes; activities, and/or values 
of DECA/: ^• 



U I M P 0 N 



57. Present q^ectives of chapter to 
employers. 



U I M P ON 



58. Direct the presentation of state 
and national reports. 



U P 0 W 



59. Speak at banquet or professional 
chapter rpeetings other than own. 



U I -M P 0 N 



60. Speak to school and/or community 
groups about DECA. 



U I M P 0 N 



61. Direct students to make presenta- 
tions before various groups. 



62. -Promote school spirit through 
Chapter activities. 



63. Zdirry out approved disciplinary 
action^ 





U I MP ON 



I M P 0 N 



U M M PON 



64. . Uphold acceptable standards of 

student behavior in 4JECA activities. 



U I M P 0 N 



65. Promote commuftity spirit through 
chapter activities. 

■ . — — 

66. Direct students in preparation for 
district, state; and/or na-tional 
competitive events. 



U I M P 0 N 



U I M P 6 N 
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v67. Assist In the development Qf rules aVid -\ 
■ procedures for conducting distrijCt, 

state, regional, and/ or national D^A . 

competitive events. ' • ^ ^^ i^ ■ 


; 'i M P 6 H 


68« Secure judges for competitive events, .'^ 

' . , ■ ^^^^^^ ^ 

> - — — — -TT^ — : 


'~ — .1 — . 

U \I M PON 


69. Provide recognition to chafjjjter members. 


U I M P 0 N 


70. Publicize, student achievement. ' 


U I M PON 


71 • Explain competitive events to members. , 


U I M P O N 

.-(-J . . ' ■ 


72. Organize a competitive event. ^ . ' /I 


U I M J* ' X) N - 


73; Direct local chapter's participation (. 

in district events. * ^<v*_-^. 


U I M P* ' 0 ' N 


74. Direct the selection .of DE student / 
of the year. . . 


U i M P 0 N 


7^. CWrSt initiation activities. 


U I •^P 0 N 


76. Dire'ct development of a constitution 
^arid bylaws. 


, U I M P 0 N 


^ I ' '" — 

77t Dlj^ect employer-employee banquet. 


U. I N P >0 N 


78]* Direct social activities: 


U I M P 0. ^ 


79. Arrange necessary transportation for 
^ members. 


U I M P 0 N 


y • V . • 
80. Determine school procedures for 
establishing^ and/or operating a 
student organizartion. 


U I M/1> 0 M 



er|c . . > . . ^ n 
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* -1 . 

8Tv' Direct the development of a local .DECA' 
handbook. < 


U I M^P 0- N 


,82v I^slgn a^pr^bcedure for acquiring- con- 
^ - materials needed 

' by the ^chapter. 

■■■■ W 


U I M p a N 


83* Determine the cost of an activityo ■ 


"ir~^ — ' — '■ 

U-,I M P .0 N 


84. Direct the development and upkeep of ^ 
a chapter library. 

■•I ■ •. 


U I M P 0 N 


85. Direct the formation of an alumni 

chaptero 

• 13 1 • .• . 


U IMP ON 


Weet with other chapter advisors. 


U IMP 0 N 


87» Plan a district and/or cluster con- 
ference/rally. ' 


U I M P .0 N 


88. 'Direct the maintenance and/or care ,• 

of all chapter property. _^ 


U I m\p 0 N 


89. Arrange laboratory work areas and 
' storage space to facilitate DECA 
activities. 


U I M P 0 N 


90.' I^lad literature regarding DECA. 

■4 


U I M P 0 N 


91. Recommend reference books and periodi- 
cals that should be added to the library 
in relation to DECA'. g 


U I M P 0 N 


92. Compile a list of materials needed for 
the academic year. 


U I M P 0 N 


93. Refer students to qualified resource 
•persons for information. 


U I M P ' 0 N 
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94. Obtain administrati ve approval for DECA 

k 


; 

U * I M P 0 N 


■ ^ •>•'.,-■■•' . ■ — — 


U I M P O N 


OTHFR TA^K^ NOT TNCI lltiED*^ 


^ 

^- ' ^ X 








' \ ' 




\ 

/ 


• - . ■ ■ ■ ■ 


'■ ' i. 


^i' . ^ 


<*» 


f . • . ■ : . 

/ — • 




i 

o 


} 



1? 



11^ 
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THANK YOU FOR YOUR COOPERATION 
- NOW WE WOUir ".IKE TO GET YOUR REACTION 

This page provides ar opportunity for you to give us your comments 
and suggestions! Your judgment, and recommendations will be important 
information for our evaluation of this survey. "Feel free to comment at 
any^ point. ' . . 

Please read each of the statements below. " Circle the symbol on the 
right which best describes y^ijir feelings about each statement. These 
symbols, are defined as follows: 

SA = Strongly Agree. 
A = Agree • 
. U = Undecided 
- D = Disagree 
SD = Strongly Disagree 

1. The tasks listed on this questionnaire seemed to 
include most of the activities I perform in ny 

' role Jis a DECA chapter advisor. SA A U D SD 

2. The general format of the questionnaire seemed 

reasonably simple and easy tp complete. SA A U D SD 

3. I feel reasonably. certai"n that rny ratings 
'indicate fairly accurately what I do in n\y 

role as a OECA chapter advisor. . SA A U D SD 

4. I found it reasonably easy to^ think of iny 
role*^ a DECA chapter advisor -in terms of the 

tasks- listed in the questionnaire. SA A U D SD 

•5. The directions crovided were reasonably clear 

and understandarie. SA A U D SD 

6. The task statem^rnts were reasonably clear anc 
accurate, at lei^jt fer the ones that are part 

of my role as a JECA chapter advisor. SA A U D SD 

7. this survey seemed to be a good wa: to des- 
cribe rny role as a DECA chapter ad 'isor. SA A U D SD 

Please reconmend any improvements or ..rrections for this 'survey question 
naire in the space below. 
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APPENDIX F ' 
Fol low-Up Lerter to Non-Respondents 



DATE: February 20^ 1979 

V ■ ■' - ■ • ^ ■ 

TO: - Distributive Education Teacher-Coordinators Not Yet Returning 
the DE€A Task Survey Questionnaire -> r 

FROM: Robert G. Berns and Clifton L. Smi^th 

* 

We hope you have had (or will have) a successful DECA District Con- 
ference and are (or will be) back to normal soon. We realize 'that your 
activities in preparation for, that conference as well as other pressing \ 
tasks have prevented you from haying the time to complete our task survey^; 

However, hopefully you will now have time to devote the 15 minutes 
It will take you to complete 1;he yellow questionnaire and mail it back 
to us. We would be greatly appreciative if you would return the question- 
naire by th6 end of February. ' . * 

If you have misplaced the questionnaire, please Wll one of us at 
(703) 961-5191 or return the form below. We will be more than happy to 
send you another one. 

Thank you for your cooperation, which is greatly needed for the 
success of this project. 



Plea.se send me a copy of the task 
competency development project. 



Name 



High School 



Address 



survey Instrument for the DECA advisor 



Send this form to: { 

Dr. Robert G. Berns 
VPI & SU 

Distributive Education 
210 Lane Hall 
Blacksburg, VA 24061 



Post Office 
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" COLLEGE OF EDUCATION 

VIRGINIA POLYTECHNIC INSTITUTE AND STATE UNIVERSITY 

^lacksburg, V-ginia 24061 

Division op Vocational & Tkchmical Education 

Date 



As a step toward improving the distributive teacher education cur- 
riculum in Virginia, we are in the process of developing materials ^. 
to assist teacher^ educators in preparing DECA chapter advisors. Our 
, firs^ ste|i in this process is to determine the tasks performed by 
distributive education teacher-coordinators in their role as DECA 
Advisors. In* order to identify these tasks^ we need your help. 

Would \you please complete the enclosed questionnaire? It should 
take you only about 20 minutes. 

Please return ^he completec questionnaire in the self -address ed_^^ 
envelope provided. ) 

Thank you for your * contribution ^oward improving distributive 
education in Virginia. ^ 

Sinfcerely, 



Robert G. Barns 
Project Co-Director 
Assistant Professor 
Distributive Education 



Clifton L. Smith < 

Project Co^Di rector / ^^'^ 

Instructor * j 

Distributive Education 
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THANK YOU FDR YOUR COOPERATION - , ' ' 

NOW WE WOULD LIKE TO GET YOUR REACTION . j-! 

. This page provides an opportunity for you to give us your comments 

and suggestions.' ^ Your judgnient and recommendations will be important ^ 

information for our evaluation of this survey. Feel free to conment at 

any point. - * - ^ \ 

Please read each of the statements 'below. Circle the "symbol on the 

right which best describes your feelings about each statement.. These 

symbols are defined as follows: 

SA * Strongly Agree 
, A = Agree 

U = Undecided / , . . 

D = Disagree > , . - 

SD = Strongly Disagree 

1. The tasks listed on this questionnaire seemed to 
include most of the activities I believe shou]^d 

be performed irt the role 9f a chapter advisor. SA A U D SD^ 

2. The general format of the xiuestionnai re. seemed 

reasonably simple and easy to cohiplete. SA A U D SD 



3. I feel reasonably certain that rty ratings C 
indicate fairly accurately what I believe to be ^ 
the role of a DECA chapter advisor. SAf A U D SD 

4. I found it reasonably easy to think of the role 
of a DECA chapter advisor in terms of the 'tasks 

listed in the questionnaire. SA A U D SD^ 

5. The directions provided were reasonably clear 

and understandable. SA A U D SD 

6. The task statements were reasonably clear and 
accurate, at least for the ones that are part 

of the role of a DECA chapter adVisor. SA A -.U D SD 

7. This survey seemed to be a good way to describe 

the role of a DECA chapter advisor. SA A D SD 

Please recommend any improvements or corrections for this survey question 
naire on the back of this sheet. 




// , APPENDIX I . _ / 

Ftnal Task Instrument for Assistant. State 
Supervisors, Local Supervisors, and Teacher Educators 
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' T ■ ' " KEY / . 

U - UNDERGRADUATE, pre-service university teacher education program 
M -> MASTER'S program at a university > ' ^ 

P'- POST-MASTER'S program ^at^a university 
I - IN-SERVICE WGrkshop/module' 

- OTHER (please^specify) \/ ' . * 

N - NOWHERf - £h^re is nothing of any real substance that needs to be 
^learned about the activity 

* ***** * ***** A}^3i ' ** A* Ai^ A JI*A*****A**4**** ******** ** 



in <D 
<0 -O 



p 

u ^ 

(U (9 S» 
O Q. 



circle oKe^ 



V. Direct the election of officers. 



,U I ,M P O N 



2o Direct the installation of officers. 



U I M P 0^ N 



3. Obtain permission from schoolNwljnin- 
istrators and parents/guardians for 
member participation in DECA activities. 



U. I M P 0 N 



4, Take officers to a leadership training 
session. ^ 



U I M .P 0 N 



' 

5, Conduct leadership training for members^ 



U^ I M PON' 



6. Orient members -to DECA. 



U I M. P 0 N 



7. Direct the delegation of responsibilities 
to members. 



U* I M P 0 N 



. ■ ■■ KEY . ,. , ■ . ■ 

y * UNDERGRADUATE, pre-service university teacher education program 
M - MASTER'S progiam at a university 
P -^fPOSTrM/^ER'S^program at a 

I -IN-SERVICE workshop/module . , 

0 - OTHER (pleasiB specify) „ . - 

N -yNOHHERE - there is nothing of any-^real , substance that needs to be 
learned about the activity ' "> f 



3 £ 

u.-M a. 



9. Coordinate DECA activities With 
- instructional activities* 






U I M 'P 0 N 


10. Accompany chapter officers to events 
* other than DECA events (i.e., other 
vociat4onal youtji group activities, etc.). 






— ^ 

U I m'V.O N 


n . Di rect the eval uation of chapter 

activities. . •> - 


\' 


U ^ I M P ;() N 


12. Direct the, formation of conmittees. 

• " ■ ' * ■ ^ 




U I MP 0 N 


13, Re<juire distributive education students 
^ tor join QE-CA. , 




U L P 0 N 


14, Recruit distributive education students 
to join DECA. 




U I P 0 . N 


15. Direct maintenance of chapter records 
(e,g., minutes,/ treasury records). 




li I M P 0 N 



KEY ' I ' ■' , 

0. - UNDERGRADUATE, pre-serv1ce university teacher education program • 
M - MASTER'S program at a uni vers \ ' * \; 

P - POST-MASTER'S program at a university 
I -IN-SERVICE workshop/module " 
0 - dTHER (please specify) 

N - NOWHERE - there is nothing of any rjeaV substance that needs to be 
learned about the activity . ^ 

* * * * *** ************* **»* * j lr****** ******** * **** 



M 3 E 

moo 
■i3 jc «t- 
u> ti. 



55^ Circle One 



y . — ] — . ~ 

16. Conduct an organizational meeiting of ';l 
the chapter. J 






U I M P ,0 N 


17. Direct members In developing a yearly 
program of work. 






U I M P 0' N 


18. Direct members In the determination of 
goals jfor the chapter. 






U I M P O' N 


* . » 
19. Evaluate each member's participation in 
\ chapter activities. 




U IMP 0 N 


20. En'courage respons,ible behavior by chapter 
members. 




U I M P ON 


21. Assist members tn the development of self- 
confidence and/or self-acceptince. 




Ui.I MP 0 N 


22. Serve as a role model for members. 




U I M PON 



U - UNDERGRADUATE, pre-servlce university teacher education |4rogram 
M - MASTER.' S program at a universi ty ^ • 
P - POST-MASTER'S prograij at a universi ty ' 
I * IN-SERVICE. workshop/module 
0 - OTHER (please specify) . 

N - NOWHERE - there is nothing of any reaT substance that, needs to be 
learned about the activity \ 

************** ********** A*** * **** 



I f ***** ' 



</> "O 0) 
3 C 

<a o o 
•M x: «*- 

(/I 

^ 01 

01 AT 
JZJZ 01 
O -M JQ 



Circle One 



23. Direct a fund-raising activity. 






U ' I M PON 


24. Direct the operation of a school store 
or;^ other business. 


-f- 




U 1 M P 0 N 


25, Seek monetary contributions from busi- 
nesses for DECA activities. 






U IMP 0 N 


26. Direct member participation in market- 
ing projects (i.e., Free-Enterprise 
Projej&t, Diamond Project). 






U IMP 0; N 


27. Utilize values clarification activities. 




U I M P 0 N 


28. Direct members to set desirable stand- 
ards of behavior. 




U I M P 0 N 


29. Di rect members wnh ' the f i nanci al 
management of th= -napter. 




y I M P 0 N 
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KEY 

U - iInDERGiIaDUATE, pre-service university teacher education program 
M MASTER'S program at a university * ' 

P - POST-MASTER'S program at a university 

I - IN-SERVICE \workshop/module ^ 

0 - OTHER (please specify) ' ' ^ 

VI - NOWHERE - there is nothing of any real substance that needs "to be 
leamiBd about the activity . 



<o O 
01 <a 



0) 
0) 



o-Mxi / Circle One 



30. Direct members In applying problem- 

solying techniques. 

■ . . ■ ■ ■ ^ 




U I M P 0 N 


31. Direct brainstorming sessions regard- 
ing chapter activities, etc. 




U I M P 0 N 


32. Direct members in group dec1s;ion tak- 
ing regarding jjhapter activi'^ies. 




U I M P -0 N 


33. Direct chapter to provide honors/awards 
to deserving individuals other than 
chapter members. 




> 

U I M P 0 H 


34. Create an interest in the selection of 
a desirable occupation. 




U I M P 0 N. 






■ r ^ ,. 


35. Discuss with members career aspirations. 




U I M P 0 N 








36. Direct members to^apply for scholarshipSo 




U I M P 0 N 









ERIC 
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KEY' ; 

U - UNDERGRADUATE, pre-service university teacher education program 

M - MASTER'S program at a university 

P - POST-MASTER'S program at a uijiviwsity 

I - IN-SERVICE workshop/module .: ' ^ 

0 - OTHER (please specify) ' 

N - NQWHERE - there is nothfng of any real substarfce that needs to 

learned about the activity ' ^ 

*********** *** * *** * * ** ** * * * ***** ***** * * ** * *** *******^ 



^ ^ $ - 

wj 3 C 
<o op 

<J 4-) CL 

55^ Circle One 



37. Conduct fieTd trips in relation to DECA. 



U I M P 0 N 



38: Direct the preparation of meeting agenda. 



1 



U I M P 0 N 



39;( Consul t the ^atdvisory commi ttee and/or 
other Individuals for assistance and 



advice on activ^*ies of the c 



r. 



U I M P 0 N 



||f|i;-m5p-: "0. N 



41 . "" 'iJis;^ll)ut^5a]^/ct 



1 t^atu»^ -Jw^'fihap^^^ltei^^ 



U I M PON 



42. Wintain liaison role WllteM ^ ; : 
',<,>outh organization advlsoTirs, 



a I MP 0 N 



43. Inform absent members of plans and 
activities. 



U I M P 0. N 
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' KEY 
U - UNDERGRADUATE, pre-service university teacher education program 
M - MASTER'S program at a university 

a 

P - P0ST-M/I6TER'S program at a university 

r - IN-SERVICE workshop/module , « 

0 - OTHER (please specify) 

\"NdWHERE - there is nothing of any real substance that needs to be 
«1 earned about the activity 

k * * * * ** *** * * * * A***********^ 



r-O Q} 



■a 

1/1 

(V op 

01 lO 

01. 

O -M X) 



Citcle One 



^iZ^/rect the development of a chapter* 
^^rapbook. 




■ 

U I M ;P O N 


45* Sfeek involvement of other school 
personnel "in chapter activities. 

. , . ■» . 




U I M P 0 N 


46. Seek securement of guest speakers 
for chapter meetings. 




. U I M P O N' 


47l Provide opportunity for manbers to 
attend bluster, district, state, and/ 
or national conferences, rallies, etc. 




■ . 

U" I MP 0 N 


48, Report to appropriate officials. 




U I M P 0 N 


49. Submit a DECA roster. 




U. I M P 0 N 


.50. Identify media through which chapter 
activities can be publicized. 




U I M P. 0 N 


* ' ■ ^" 







ERIC 



^28 
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KEY 

U - UNDERGRADUATE, pre-service university teacher education program 

M ^ MASTER'S program at a university 

P - POST-MASTER'S program at a unlversil^ / ^ 

I -IN-SERVICE workshop/module 

0 - OTHER (please specify) ' 

N - NOWHERE - there Is nothing of any real substance that needs to be 
learned about the activity 



(/) 3 ^ 

o o 

+J -C 

a -p ^ 
o -p -a 



51. Express a philosophy concerning DECA. ^ 


'*> 

• '-J 




M T M P n N 
u i n r u ii 


52. birect the establishment of displays 
In the school and eonmunity about DECA. 








U I M P 0 N 


.■ ■ \ ^ . '■ ■ 

53. Submit news releases and/or manuscripts 
. on activities of DECA for newspapers . 
and/or ^ther periodicals. - 






U I M PON 


54. Incluide information on DECA in dis-. 
>tributive education brochures, pam- 
^l^hlets, etc. , 






U I M P 0 N 


m 

55. Direct the presentation of DECA chapter 
° activities on radio and/or television. 




U IMP 0 N 

r 


56. Acquaint parents of members 'with the 
purposes, activities, and/or values of' 
DECA. , % 




U I M P -0 N 


57. Present objectives of chapter to 
employers, and/or training sponsors. 




U I M P -0 N 
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. KEY 

U - UNDEJiGRADUATEji pre-service university teacher education p»:ogram 
M - MASTER'S program at a university 
P - POST-MASTER'S, program at a university 



N - NOWHERE - there Is nothing of any real substance 'that needs to be 
learned about the activity 



I - INtSERVICE workshop/module 
0 - OTHER (pleasyipecify) 



o o 

4-> JZ 
i/t S> 

O -t-> JQ 



Circle One 



58. Direct the preparatioh of state \ 
and national reports. ^ 




U I M ,P 0: N 


' ■■ ■ , ■ 
59. Speak at banquet or professional 
chapter meetings other than own. 




U I M P 0 N 

- ■ ■ , - 


60. Speak to school and/or community 

"^grouj^ about DECA. , 




U . 1 M P 0 N 


61. Direct members to make presenta- ' 
tions before various groups. 




U I P' 0 -N 


62. Promote school spirit through chap^ 
ter^activitles. 




U I M P 0 N 


63. Carry out approved disciplinary 
action. 




U IMP ON 


64. Uphold acceptable standards of 

student behavior In DECA activities. 




• 

U I M P 0 N 
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KEY • 
U - UNDERGRADUATE, pre-service university teacher education program 
M - MASTER'S program at a university ^ 
P - POST-MASTER'S prpgram.^t^ university 
I - IN-SERVICE workshop^madule ^ 
0 - OTH^R (please specify) ^ 

N - NOWHERE ^ there is nothing of any real substance that needs t« be 
learned about the activity - „ 



en 3 C 

<d O o 

4-> JC 

a 4-> a. 

JCJC OJ 



Circle One 



65. Promote community spirit through 
chapter activities. 




U I M P 0 N 


66. Direct members in preparation for 
district, state, and/or national 
, conferences and compet^itive events. 

... , *' , . J ** "'^'^ 




1 

U I^M P 0 N 


67. Assist in theVdevelopmefit of rules ' 
and procedures for conducting district^ 
: state, regionl^l, and/or national DECA 
competitive Ibvents. 




*U "1 m" P 0 N 


■ ^ . . ' 
68, Secure judges for competitiv^e events, 

. . . ■ 


n 


U I M P 0 N 


69. Provide recognition to chapter membisrs. 




U I M P ON 


70. Publicize m^ber achievement. , 




U I . M P 0 n' 








71. Explain competitive events to members. 




••U I M p ft N 



'31 \ 
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U - UNDERGRADUATE, pr'e-service univfersity teacher education'"pjrogram 

- MASTER'S program at a university 
p\ POST-MASTER'S program at a university 
I -^'^N-SERVICE workshop/module, . 
O-'OTHER (please specify) 

N - NONHERE - there is nothing of any real substance that heeds to be 



• ■ • . ■ * ■ ■ 
, ■ ■ ■ ' • ■ 

^ S 

■ . . « op • • • . • . •. 

' < • +J ^ A * • • 

/ . . ■ JZ ^ 0) \ 


*■ . ' ■' , * . 


72. Organize a comfJetitiye event. 




U I M P 0 N 


73. Direct local chapter's participation in - 
district, state, and national events. 




MP 0 N 


74. Direct the selection of a local Distribu- 
tive Education student of the year. 




U .I M P 0 






< • -v . ■• . 


. . — — - . ;. .... 
75. Direct iriitiation activities, 




U IMP 0 k 


76. Direct development of a constitution 
and bylaws. 




U I M P 0 N 


77* Direct employer-employee banquet. 




U I M P 0 N 








78. Direct social activities. 




U I M P 0 N 








79. Arrange necessary transportation 
for mfembers. 




U I M PON 



L 
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. .. KEY ■ : . ' \ \_ 

U - UNDERGRADUATE, pre-service University teacher education program 
M - MASTER^S program at a university 
P - POST-MASTER'S program at a university 
I - IN-SERVICE workshop/module 

0 - OTHER (please specify) ' ^ / • 

K - NOWHERE - there is nothing of any real substance to be learned 
about the activity ' \ ^ 

* ******* * AAA* AAA* A** A A ******************* A** 



en's C 

^ 0) 
U +J o. 
0) m 

O <M JQ 



Circle One 



80. Determine school procedures for 
establishing and/or operating a 

student organization. 

■ ■ - * - ... ^ ... . 




U * M P 0 N 

. » > ■ ■ ' ■ — 


81. Direct the development of a local 
DECA handbook. 




U I -M P 0 N 


Design a procedure'for acqgirlng ppn7 
' : sionable supplies and riiateriaU needed 
. V by the chapter. 




■ ■ . r.i 

U I M P 0 H 


... . ^ ^ . ... 

— : . — _ 






83. Determine the cost of an activity. 




. U IMP 0 N. 








84.' Direct the develdpment and upkeep of 
^ j« chapter library. 




U i M P 0^ N 








85* Direct the formation of an alumni 
chapter. 




1 I M P 0 N 








86. Meet wjth othejpl chapter advisors. 




U I M P ON 







ERIC 
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KEY 



y - UNDERGRADUATE, pre^servtce university teacher education program 
M - MASTER'S' program at a universit^^ ; 
P - POST-MASTER'S program at a university 

t^- IN-SERVICE workshop/module ' ^ 

0 - OTHER (please specify) 

N - NOWHERE - there is nothing of ar\y real substance that needs I^T be 
learned about the activity ' ^ 



to o a 

-M J= M- 
U <M ^ 



circle One 



87. Plan a district and/or cluster ' 
conference/rally. q 




U I M P 0 N 


• V — 

88. Direct trte. maintenance and/or care 
of aril chapter property. 




^ir^M P 0 N 


89; Arrange laboratpry work areas and . V,. 
' storag6^pace to facilitate DECA ; 
activities. ' • 


_ ■ 3 ■ . [ 


u I M P 0 ' f*^ 


90. Read literature regarding DEGA. 




U I M P 0 N 


91. Recomnend reference book and p^todl- ■ 
cals that should be added to the library 
In relation to DECA. 




, f 

U I M ^P 0".N 






92, Compile a list of DECA related mate- 
rials needed for the academic year. 




U I M PON 






. . ■ \, 


93, Refer students to qualified resource 
persons for DECA related information. 




U I M P 0 N 



ERIC 
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■ f : • \^ ■■ . .. .'. . key ■ •■ / . ■ ^ . 

U - UNDERGRADUIaTE!, pre-service university teacher education program . 

^ I* - POST-MASTER'S program at, a university 

I - IN-SERVICE workshpp/Cmodule ' 

0 - OTHER (please specify) X 

. N.- NOWHERE - there is nothing of any real substance phat needs to be 
learned about the activity . 

*M*******>*****i l W** * **** ' *****^** * ** ** * * * ** *** . * * * 




Circle One 



94. Obtain administrative approval 
for DECA activities. 




U »I UPON 


' .4 ' -■• ■ •■ ' ■' 
95. Gh^p^rbne DECA events and activities. 




U I M P 0^ N 


96. Order DECA related material (e.g., 

jewblry, olaques) from the DECA 
J*^ Supply Service. ^ ; * - 




0 i M p r 'o N 

'- — - 


97. Seek funding from local school admin- 

Ij^tration for DECA member and/or advisor 
_^^^f^rticipeition at DECA activities. 


*■ 


U IMP 0 N 


OTHElR TASKS NOT lUlCLUDED: 






■"i ■ ■■' ' ' \ 

,,v . . ■ ..^ ^ > , .- 




U I M P 0 N 






U I M P 0 N 


• * 8 






i - . ■ 




U I M P 6 N 









1^ 
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T 

Summary Table - Clustered Task Statements • 
with Levels of Development and Learning Lpcatlpns 
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• ' T4ble'22 
Clustered Task Statements with Levels of Development and.Learnlng Locations, 

Level of Learning Location 

j - ' >sk Statement . Development PRE IN 

■I T ' ' I ' I : • I ''^ ' I . ' ' ' ■■ .... 

. Recruitment. and Orientation of Members ' 

•6. Orient members to DECA. 

Require distributive education students to join DECA. 

14. Recruit distributive education students to join DECA. 

16. Conduct an organizational meeting of the chapter. 

40. Prepare members In use of Parliamentary Procedures. * 

41.. Distribute and/or discuss DECA-related literature 
to chapter members. 

75. Direct Initiation activities. 



5.32 


X 


4.98 


X 


5.33 ' 


X 


4.27'^ 


X 


4.76^ 


X 


4.62 


X 


4.65 


X 



D ■ 


Officers 

*■,»■•., ■Ill' « ■ ■ 






( 1. 


Direct the election of officers. 


; '5.30 


X 


2. 


Direct the Installation of officers. 


5.20 


X 


4. 


Take officers to a leadership training jession; 


5.53 


X 


5. 


Conduct leadership training for members. 


5.58 


X 


7: 

A 


Direct the delegation of responsibilities to members. 


5.82 ' 


X 



iO, ^iccompariy chapter officers to events other than DECA 

events (i.e., other vocational youth group activities, , 

V. etc.). . J 4.26 X 

12. Direct the formatlbn of coiimlttees. • 4.83 X 

38. Direct trte preparation of meeting agenda. 4.08 X 



X 
X 



table 22, Clustered Task Statements with Levels of B^/elopment and Learning Locatte, Qontiniied 

' Level of Learning Location 

Tasic Statement Development PRE ; . IN 

Program of Work ^ 

■11 ; Direct the evaluation of chapter activities. • 5.28 X 

17. Direct members In developing a yearly program of work. 5.38 X 

18. Direct members In the determination of goals fofr the 

chapter. . . ^ * . * , 5.35 • X 

19. Evaluate each member's participation in chapter . 
activities. ' 5.18 X 

78. Direct isklal Mtlyltles. • 4.65 X 





Financial Management 


■r 




15; 


Direct maintenance of chapter records (e^g., minutes, 
treasury records). 


5.08 / 


X 


23. 


Dlr^t a fund-raising activity. 


6.46 


X 


24. 


Direct the operation of^ school store or other 
business. ' 


4.94 


X 


25. 


Seek monetary contributions from businesses for DECA 
activities. * ■ 


•3.67 


'X 


29. 


Direct members with the financial management of the • , 
chapter. 


• 

5.26 


■ X 


83. 


Determine the cost of an activity. 


5.55 \ 


X 


97.. 


Seek funding from local- school administration for DECA 
member and/or advisor participation at DECA activities, 


4.98 


X 



X 



^nble 22,. Clustered Task Statements with Levels of Development' and Learning Locations, continued 



Level of Learning Location 
/ Task Statement . Development PRE IN 

Conferences . 

47. Provide opportunity for members to attend cluster, 
district, state, and/pr national conferences, 
rallies, etc. - 6.14 

67. Assist In the development of rules and procedures 
for conducting district, state, regional, and/or 
national DECA competitive events. 

68. Secure judges for competitive events. 

72. Organize a competitive event. 
79. Arrange necessary transportation for members. 

Neet with other^ chapter advisors. 
Plan a district and/ordister conference/ rally.* 

Competitive Events 

26.' Direct member participation in marketing projects 
, (I.e., Free-Enterprise Project, Diamond Project). ,5.68 X 

66. Dlrectmembers in preparation for district, state, \ 
' and/or national conference and competitive events. [0.61 

71. Explain competitive events to members. • ^v09 

73. Direct local chapter's participation In district, 
, state, national events. ^ 6.26 X 



6.?o ; 


X ■ 




6.14, 


X 


X 


5.60 


X 




5.35 


X 




5.44 




■ :i 

1 


6.30 ' 


X 


1 

■■ X 



\ 




:T(ib1e 22» Clustered Task Statements with Levels of Development and Learning Locations, continued 



Level of Learning Location 
Task Statement Development ^ PRE . IH 



' DECA as an Instructional Device 



% 


Coordinate DECA utivltles with Instructional 

fat ■ t ■ 

activities. 


1 

5.17 


X 


2?. 


Utilize values clarification activities. 


4.99 


X 


30. 


Direct members In applying problem-solving techniques. 


4.90. 


X 


31. 


Direct bralnstontiing sessions regarding chapter 
activities, etc. 


4.54 


. X 


32. 


Direct members In group decision maki% regarding 
chapter activltiesi etc. 


4.75 


X 


3*. 
35. 


Create an Interest in the selection of a desirable 
occupation. 

Dtsciiss with members career aspirations. 


4.82 . 
4.86 


X 


36. 


Direct members to apply for scholarships. 


5.02 


X 


37. 


Direct fieljj^rips in relation to DECA. 


5.22 ^ ' 


X 



f 
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Table 22, Clustered Task Statements with Levels of Deve1opmei(it and Learning Locations, continued 



' Level of Learning Location 
Task Statement Developent PRE IN 



Chapter Resources 





tUliaUK Ul6 dUVI&Ury tUillllltbcc a Ulilci iiiuiviu^ 

uals for assistance and advice on activities of the 
chapter. 


4.31 


• X 


42. 


Halptain liaison role with other youth organization 
advisors. 


5.15 


X 


45. 

1 


Seek Involvement of other school personnel In chapter 
activities. / 


4.58 


• 

X 


46. 


Direct securement of guest speakers for chapter' meetings. 


4.56 


X 


56. 


Acquaint parents of members with the purposes, activi- 
ties, and/or values of DECA. 


4.48 ^ 


X 


57. 


Present objectives of chapter to employers, and/or 
;^ra1n1ng sponsors. 


5.21 


X 


84. 


Direct, the development and upkee[^ of ,a chapter library. 


3.81 


J 


85. 


Djrect the formation of an alumni chapter. 


4.11 


X 


A1 

91. 


Recommend reter^nce dooks ana periodicals tnat snouio 
be added to the library in relation to DECA. 


4.54 


X 


92. 


Compile a list of DECA related materials needed for 
the academic year. 


4.81 


X 


93, 


Refer mernb'^ to qualified resource persons for DECA 
related infoniation. ' 


4.91 


X 


96. 


Order DECA related material (e.g., jewelry, plaques) 
^"from the DECA Supply Service. 


4.99 


X 



Table 22, Clustered Task Statements with Levels of Development and Learning Locations, continued 




Level of Learning Location 
k Statement Development PRE " IN 



; BehavibMnd Recognition, of Members 

8. Il^rect.coiipiittee toVcompI^ tasks. 5.11 X 

20. Encourage responslble^havio^^ ^.70 X 

21, ' Assist members in the development of self-confidence 

and/or self-acceptance. 5.87 X 

28. Direct members to set desirable standards of behavior. 4.97 - X 

33. Direct chapter to provide honors/awards^o deserving 

' . Individuals other than chapter member?^^ 4.20 X 

43. Inform absent members of plans and activities. 3.56 X 

62. Prolnote school spirit through (ihapter,activlt1es, 5.02 X 

63. Carry out approved disciplinary action. , ^'^^ ^ 

64. ^ Uphold acceptable standards of member behavior in 

DECA activities. ^ v 4,86 X 

69. Provide rebognition to chapter melnb^rs,^ 5,39 X 

70. Publicize member' achievement. : 5.11 ' X 
74. Direct the selection of a local DE student of the year. 5.57 X 



Table 22» Clustered Task Statements with Levels of Development and Learning Locations, continued. 



Level of Learning Location 
I Task Statement Development PRE IN 



Administration ' 

3* Obtain permission from school admirfistrMors and 
parents/guardians for member participation In DECA 
activities. ^ 

48, Report to appropriate officials. 

49. Submit a DECA roster. 

58. Direct the preparation of state and national reports. 

76. Direct development of a constitution and bylaws. 

80. Determine school procedures for establishing sind/or* 
operating a student organization, 

81. Direct the development of a local DECA handbook, ' 

(82. Design a procedure for acquiring consumable supplies 
. and materials needed by the chapter. 

88. Direct the maintenance and/or care of all chapter 
froperty. 

89. Arrange laboratory work areas and'storage areas to 
facilitate DECA activities. 

14. Obtain administrative approval for DECA activities. 





i 

A 


5.79 


x 


6.59 


X 


6.54 


X 


4.47 


X 


5.42 


X 


5.30 


■ . X 


5.78 


■ X 


5.14 


' x 


4.73' 


X 


5.81 


X 



Table 2^1 Clustered Task Statements with Levels of Developnient and Learning Locations, continued 



^ Level of Learning Location 

TasM^^ Developnient PRE . Ill 



Public Relations 



44. 


Direct the development of a chapter scrapbook. 


^ 5i 34 


X 


50. 


Identify media through which chapter activities can 
be publicized. 


■4.84 


J 


52. 


Direct the establishment of displays In the school 
and comnunlty about DECA< 


4.60' 


X 


53. 


Submit news.releases and/or manuscripts on activities 
of DECA for newspapers and/or other periodicals. , , 


4.81 


' X 




Include Informatlorv on DECA In distributive education 
orocnureSr pampnieis, eic. 


• t.j/ 


K 


55. 


Direct the presentation of DECA chapter activities 
on radio and/or television. 


4.93 


X 


59. 


Speak at banquet or professional chapter meetings^ 

other than own. . ' 

■; . \'. . . ' ■ ' ■ 

Speak to school and/or communjty groups about DECA. 


'3.77 


X 


eo;: 


4.12 


X 


61. 


Direct members to make presentations before various 
groups. ^ 


4.78 


X 


65. 


Promote community spirit through chapter activities. 


5.36 


X 


77. 


D1 rect empl oyer-empl oyee banquk , • 


5.6] 


X 



T«b1e .22, Clustered T|sk Statements with Levels of Development and Learning Locations, continued 

' ' ■ . • • ' • . ' . ' 

. V Level of . Learning Location 

Task Statement , Development PRE, IS" 

' ■ . ■ V.' ' ■ ■:■ ^ """"^ ~~ 

Professionalism 

22, Server a role model for members. . . 5.19 X 

51, Express a philosophy concerning DECA, 5.29 ' d 

90. Read literature regarding DECA. 4.64 . X 

95, ChaperofieDECA events and activities. 6.04 X 

— : _ — . 



/ 



I 
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